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SPECIAL EDUCATION IN THE HALTON DISTICT SCHOOL BOARD

The Halton District School Board (HDSB) serves approximately0®istudents, of which approximately
45100 ae in elementarygrades The HDSB operates 86 elementary schools and 19 secondary schools
with more than 9000 staffacross themunicipalities of Burlington, Halton Hills, Milton and
Oakville.H D S Bféus-year strategicplan (20162020) sets direction angriorities tofulfil their vision:

every student explosand enhancgtheir potential passions, and strengths to thrivecasitributing global
citizens Establishegbriority areasnclude (1) engagement and achieveméd),stewardship and resources,
ard (3) equity and wellbeingHDSB, 2016)

The Student ServiceBepartmentoldsresponsibilities for various aspects of special education across the
Board. Through its mission statemen$tudent Servicess committed to ensuringchools work in
partnershipwith students, families, and community to meet the educational needs of every btadent
than 10,000 students currently receigpecial education support in the HDSB, and over 58% are in
elementary grade&lementary pecial education services and sogp range from those provided in the
regular classroom to those offered in iithe selfcontained classe3he range of supports provided to
exceptional students are basedtwa followingStatements of Belighaintained by tident Services

1 studentneeds should be identified and concerns should be addressed at the earliest possible stage;

1 inclusion of students in their regular classroom and neighbourhood school environment to the
greatest extent possible is most desirable, when it is in the besstrdéthe child, and in
accordance with parental wishes;

1 arange of placements and programs is necessary to meet the needs of learners;

1 alternate placements outside of the neighbourhood sshoald be providetbr students who
would most benefit fronthem when necessargnd

1 there should be equitable access to prog(&bsB, 207).

Within the priority area of Stewardship and ResourcesBtbea rnullfi-gear planstatestwo goak with
associated targetsataddresshe needs ofxceptional studgs:

1. Every student will be supported by evidermased instructional strategies, resources and
interventions differentiated to their strengths and needbk thetarget of narrowing the gap in
achievement by 25%6r students with special education neiedsll EQAO assessmertty 2020

2. All staff will use data to inform actionsalidate decisiormaking and allocateesources; with
the target of 100% of teachersngsindividual Education Plans and/or Student Profile to
individualize assessment and/ortmstion of students by 202(HDSB, 2016)

Overall, HDSB maintainsa commitment tavardsits mission tainspire every student toEARN GROW
and SUQCEED. Students with special needs are provided with supports and services that align with the
B o ar dt@gc plan, its philosophy on special education, anspisialeducation delivery model.
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BACKGROUND TO THE REVIEW

During the 20162017 school year, the HDSB performed an initial review ofpleeialeducation programs
and services (Phase 1), foaugion sudent enrolmenstudenachievement trengdstakeholdeperspectives
and cost analysekey findings from Phase I include:

StudentEnrolment
1 Close to 16%0f students receive special education suppaith) a large majority comprisg of non
idertified (IEP) studentsand students witkiftednessLearningDisabilities andAutism.
1 Over five yearg20122016) specialeducation student enrolment increassdl5%; with the largest
population increase found among Adentified (IEP)and Gifted stdents
1 Over nine years, HDSEBxperienced a greater increase in their special education population (7%
increasg when compared to the provinaed the GTA (3%ncrease for both

Student Achievement
1 Over four yearsglementary student assessment reselisahstratedargeachievement gagsetween
exceptionalitiesand between students redatyspecial education support and students whcenot.

Student Perspectivégrades 612)
1 The majority reported positive thoughts about school, aneéthird reportel having positive
experiences often at school.
1 Threequarters reported greater independence and confidence due to the suppotd iresetveol.
1 7 out of 10studentgeported that they were satisfied with the support they receive in school.

ParentPergpectives
1 The majority reportedatisfactiorwith various elements of thspecialeducation program
9 Over half reported that their child hatightly or moderatelyimproved their academic and soeial
emotional skills over the past year.
1 7 out of 10parentgeportedsatishctionwi t h t h epecialedodationprogvas.

School Staff and Educator Perspectives

1 Programstrengths: responsive services, supportive sechasked model, skilled and dedicated staff,
innovative programs, and assistive technolaggilable to students.

1 Programchallenges: rapid and unpredictable growth in Halton while funding is decreasing, increased
complexity and intensity of student needs, shortage of support and professional staff, and increasec
responsibilities for classrooteachers.

1 Concers for studens with Autismi their vulnerability, the need for adequate programming and
services, the need for qualified support, and low achievement results among these students.

i Concers for students withLearning Disabilites T an undeserved group, struggles they face
insufficient support with many students opting for a-aentified status.

1 Concernsboutthe primary Gifted prograinscreeningand assessmeptocess, sel€ontained classes,
inconsistent implementation of criterend transportation cosi{d.ove and Favaro, 2017).

Phase 1 identified a need for HDSB to further examiementargpecial educatioproceduregplacements

and programmingpr students with Autism, éarningDisabilities, and Giftednes3he focus on thesthree
exceptionalitiesn Phase llreflects: (1) the concerns expressed by school staff regarding the services,
supports and increased student needs among these exceptionalities; (2) the large achievement gaps betwe
student:ot receiving special edutian support and studentgth LearningDisabilities andAutism; and

(3) currentenrolment trendsvhere58% of students in thgpecialeducation program are in the elementary
panel, with a sizable proportion comprising of these thxeeptionalities.
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PURPOSE OF THE REVIEW

The purpose of th8pecial Education Programs and Services Reéihase Iwasto examine thédalton

Di strict Sc bhSBocurrenBrefarmraldidestifictibh and placemeathwaysor the provision

of specialeducation programand service$o elementary students withutism, Learning Disabilitiesand
GiftednessThe review provides a comprehensive analysithefathwaysinvolvedfor each of the three
exceptionalitiesthrough the exploration of kegroblem solvingpractices,screening and assessment
procedures, identification criteria, decision making processsdplacement optionsPhase Il of this
review buildson the information illuminated in Phase I, with the intent to further inform Board practices
and procedureshenplacing exceptional student@verall the reviewset out teexaminespecialeducation
referral, identification and placement procedures, with a focus on enhancifigetity, consistency,
efficiency, and effectivenessf implementation.

The Special Edcation Programs and Services ReviBWwase Ilwas conducted by an external evaluation
consultant Independentreviews provide organizations with an objective approach, analysis and
interpretatiorof program and servicgrengthschallengesnd opportunigs for improvemenihroughout

the review process, the consultant approackech component wWi a clear awareness of stakeholder
investmentwhile maintaining a neutralndopenminded perspectivéds such the reported findings and
subsequent recommendats are based on the evidence acquired throughout this rewidareprovided

with theintentto guide future decisions regardipgocedures and processewards the provisioaf special
education programs and services in the HDSB.

APPROACH TO THE REV  IEW

The review emplogd a mixedmethods approacinvolving a range ofjuantitative and qualitative data
sources. Data were collected from multiple perspecti{&sident Services staff, teachers, school
administrators, and parehtsising multiple method&@xisting databasedpcument reviewspcus groups,
interviews,andconsultations)Thefollowing questions were used to guide the program review

What are thespecialeducation referral, identification and placement pathways for elementary
students idntified withAutism, Learning Disabilities, and Giftednéaghe HDSB®

What do key stakeholders think about the referral, identification and placement pathways for
elementary students identified witutism, Learning Disabilities, and Giftednaeaghe HDSB?

N =

How do the elementary special education referral, identification and placement pathways in the
HDSB align with the procedures, policies, and regulations issued by the Ontario Ministry of
Educatior?

0]

How dothespecial educatioreferral, identifcation and placememhodelsfor elementary students
with Autism, Learning Disabilities, and Giftednessmpare witmeighbouringschool boards?

=]
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Table 1. ReviewFramework for Elementary Referral, Identification and Placement Pathways

REVIE Review Goals Data Sources
Component
Overview of Examine 'elem.e'ntary. student enrolment trends fgr _
student students identified with Autism, Learning Disabilities, HDSB Student Information System
and Giftedness in the HDSB, the region and in the databases
enrolment .
province.
] . ) ] o HDSB & Student Services online resources
Overview of Identify special education referral, identification and _
procedures and placement processes and procedures. Key Informant Consultations:
thwavs . _ IP_Ls for Autlsm, Lgarnlng D|s§1b|llt|es, &
pathway Create a procedural flowchart for each exceptionality. | Gifted exceptionalities to confirm
procedures
Explore the extent to which referral, identification and Focus Groups:
placement procedures are implemented across the 3 staff groups: special education Staff i
system, focusing on: SERTS, IPLs, Psycho-educational
1 Fidelity: extent to which procedures are implemented Consultants
as specified/intended 3 staff groups: school administrators,
Key 1 Consistency: extent to which procedures are teachers
stakeholder implemented in a consistent manner across the 6 parent groups: parents of elementary
perspectives system students with Autism, Learning
1 Efficiency: extent to which procedures move students Disabilities, & Giftedness
through pathways in a proficient manner
1 Effectiveness: extent to which pathways enable staff | Key Informant Interviews:
to accurately refer, identify and place students 3 interviews with SEAC representatives for
1 Strengths & challenges with the pathways Autism, Learning Disabilities, and
1 Recommendations for improvement Giftedness
Identify key procedures, policies, and regulations for
Qr_1tario special education referral, identification and placement
Ministry of | of elementary students. Ontario Ministry of Education documents
Education
expectations | Explore the extent to which schools align their practices
with Ministry guidelines.
Selected School Boards:
Conduct an environmental scan to identify key referral Halton Catholic DSB
and identification practices and placement options for Hamilton-Wentworth DSB
) elementary students with Autism, Learning Disabilities, Peel DSB
Procedures in | and Giftedness among other school boards. Waterloo Region DSB
neighbouring
school boards | Explore similarities and differences in practice among Online Board resources
neighbouring school boards and the HDSB. .
Key Informant Consultations:
Board administrative staff responsible for
special education programs

Special Education Programs and Services Review Steering Committee

Phase Il employed participatory approach to the review proce§som projectinception, aSpecial
Education Programs and Services Reviéteering Committeas assemblei provide ongoing guidance
and support throughouhe review process Together, committee membenglped tocrat the review
guestionsstrategizeproject planningfacilitate data collection, andonstructrecommendations. Steering
Committeemembersncludel senior staff, Student Servicetaff, a trustee a Special Education Advisory
Committee (SEACYepresentatie, school administrators, lboard researd@r, and a program evaluation
consultantSteering Committee membeaee listed on the inside cover of this report
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REVIEW METHODOLOGY  AND DATA ANALYSIS

The Special Education Programs and Services ReWbasedl employed a mixed methods approach to
data collection, including: document reviewsident enrolmertatg studentidentification and placement
datg focus groupskey informant interviewand consultationgnd financial dateData was collected from
multiple perspectivesncluding: Student Services staff, school st8#AC representative and parents of
students with Autism, Learning Disabilities, and Giftedness.

Overview of Student Enrolmentin the HDSB

Student Enrolment DataDctober 2017 eleantary enrolment data for students with Autism, Learning
Disabilities and Giftedness were analysed using percentages, and are disaggregated by gender, grad
location, and placement type. In addition, H@S®/e-year enrolment trends are compared to thosee

region and the province for each exceptionality.

Skopus Data WarehousgEillium (Student Information SystémandBoard Interface Tools comprise of
large system databases which house a variety of student infornfdtemajority ofstudenirelaed data
wereretrieved from theedatabases

Referral, Identification and Placement Proceduresn the HDSB

HDSB Document Reviewinformation regarding the elementary special education referral, identification
and placement pathways in the HDSB wasectéd from the following sources:

9 Special Education Plan 20120181 Halton District School Board

9 Working Together Special Education Procedures: A Guide for Parents, Guardians and Students

9 Guide to Student Services 2620181 Halton District School Bard

9 Other mardand Students Servic&pecial Education support documents

Key Informant Consultationskey informant consultations were conducted witktructional Program
Leaders IPLs) to review and confirm the procedural flowchart describing elemgisiaecial education
referral, identification and placement procedures for students with Autism, Learning Disabilities and
Giftedness in the HDSB.

Focus Groups and Key Informant Interviews

Focus Groupsatotal of 13 focus groups were conducted, invaivir84 participants. Seven focus groups
involved Student Servicestaff (IPLs and Psychaducational Consultantsand school staff (Special
Education Resource TeachdiSERTY, elementary teachers, and principalSix focus groups were
conducted with pargs of elementary students identified with Autism, Learning Disabilities or Giftedness.
Two parent focus groups were conducted for each category of exceptionality (one group with parents of
students attending schools in the North, and one group with paskstudents attending schools in the
South). Focus group invitations were sent via email to staff and paaedtgsarticipants were randomly
selectedo participateamong groups where a large number of invitees expressed interest. All sessions were
scheluled for 1.2 hours, and were facilitated by axperienced facilitator

Key Informantinterviews three key informantinterviews were conducted with total of five SEAC
members represenhg local community associations fokutism, Learning Disabilies and Gifted
individuals Each interview was scheduled for one hour, and were facilitated by an experienced facilitator.
Content analysis was conducted on the feedback provided by participants in each focus group and interview
Discussion items werevded, categorized and analyzed for themes. For the purpose of this report, common
themes were identified across all focus groups and interviews, and discussion details are presented for eac
theme.
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Alignment with Ontario Ministry of Education Regulations, Policies & Procedures

Ontario Ministry of EducationDocumentReview guidelines and procedures relevant to the referral,

identification, placement, and transition processese extractedand from the following regulations,

policy/program memoranda (PPMsnd documents:

Special Education in Ontari&indergarten to Grade 12: Policy and Resource Gijldeaft), 2017

PPM No. 59 Psychological Testing and Assessment of Pupils, 1982

PPMNo.1i Early Il dentification of Childrenbés Lear

Reguldion 181/98 (O. Reg. 181/98)ldentification and Placement of Exceptional Pupils, 2005

PPM No. 8 Identification of and program planning for students with learning disabils}

PPM No. 156 Supporting Transitions for Students with Special Edunatieeds, 2013

PPM No. 14Q Incorporating Methods of Applied Behaviour Analysis (ABA) Into Programs for
Students with Autism Spectrum Disordifay 2007

NookrwhE

A review of alignmentbetween Ministry guidelines and HDSB practiceas conducted usingiDSB
procedual references, system support documents, and feedback from focus aydumterview
participants.

Models Used inNeighbouring School Boards

School Board DocumenReview information regarding theslementary special educatiaeferral,
identification ancgplacement procedures implemented by the meighbouringschool boards was obtained
from respective schobloard websitespecialeducationplans parentguides and onlinespecialeducation
support documents.

Key Informant Consultations key informan consultationswere conducted withspecial education
representatives from each school board (i.e., Special Education Coordinators) to ¢bafiarine
information collectedand to fill in gaps in the data.

Elementaryprocedures used meighbouringschool boards were summarized and compared to those used
by the HDSB. Similarities and differences between the HDSB and other school boardspoees

LIMITATION OF THE REVIEW

The reported strengths and challenges regarding the elemegp¢&isl education referral, identification

and placement process reflect common themes discussed among focus group and interview participant
involving 139 staff, parents and SEAC representatives. Focus groups and interviews provide a powerful
means of investigatingomplex program issues by exploring the perceptions and experiences of program
stakeholders, digging deep into discussion topics, and probing for clarification. However, the focus group
participants in this review were sealélected and the data may notresgnt the perceptions and experiences

of all staff and parents of exceptional students in the Halton District School Board. Therefore, focus group
and interview results should beerpretedwithin this context.
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OVERVIEW of ELE MENTARY STUDENT ENROLMEN T 45135 elementary students

in Special Education Programs and Services 6,125 receiving special education support
In the Halton District School Board 3 2,298 (37.5%) identified exceptional
October 31, 2017 3 3,827 (62.5%) non-identified (IEP)
N\ K _|3%
[ 85%
AUTISM Male(; @ Females Grade 1 9% |
192 Grade 2 9% |
elementary students Grade3 6%
diagnosed and ‘ GENDER ‘ LOCATION Grade 4 12% |
identified with Autism S ryrY
are receiving special A rade5 _ 14% |

: 70% resource assistance o
education support. Self- 3% withdrawal assistance Grade 6 17% |

73% / 0 .
8% 27%] contained . . | Grade7 16% |
eusr‘)’rl)‘éfte Class 21% full-time self-contained

of all identified 6% partial integration Grade8 _ 14% |

elementary students.
PLACEMENT ‘ PLACEMENT TYPE GRADE

o K
LEARNING
70% 4 0 ‘ Grade 1
DISABILITIES [ < 30%
\Males \ Femébles Grade 2
400 e Grade 3
elementary students - = - -
identified with Learning GENDER LOCATION Grade4 _[5%
Disabilities are receiving Grade5 = 14%
Sfp2iel SEUEETE Shypall / 54% resource assistance Grade 6 23%
17% 58% 42% 4% withdrawal assistance
. o { Grade 7 29%
of all identified Resource o A 1% full-time self-contained
elementary students. Support | cjass 41% partial integration Grade 8 29% |
PLACEMENT PLACEMENT TYPE GRADE
0.1
K |9 "
GIFTED Grade 1 _JB%
Grade 2 :]5%
1,244

Grade3 7%
elementary students GENDER LOCATION Grade4 @ 9%

identified as Gifted are
receiving special Grade 5 18% |
education support. 32% resource assistance
1% withdrawal assistance Grade 6 E
. . Grade 7 0 |
67% full-time self-contained 19%

54%
0% partial integration Grade 8 1%

of all identified
PLACEMENT PLACEMENT TYPE GRADE

elementary students.

Figure 1: Enrolment and Distribution of Students Identified with Autism, Learning Disabilities and
Giftedness in the HDSB by Gender, Location, Grade and Placement on October 31, 2017
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OVERVIEW of EXCEPTIONAL ELEMENTARY STUDENT POPULATION S

In the Region, Province, and the HDSB
Over 5 Years

Region* = Province mHDSB

| Over 5 years, the proportion of elementary
students identified with Autism:
1 steadily increased in the region (by 0.14%)
and in the province (by 0.23%).
1 steadily decreased in the HDSB (by 0.2%).
1 was smaller in the HDSB when compared to
the region and the province. )

DNA
2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
Figure 2a: Percentage of Elementary Student Population Identified with AUTISM

' Over 5 years, the proportion of elementary
students identified with Learning Disabilities:
1 steadily decreased in the region (by 0.49%)
and in the province (by 0.37%).
1 steadily decreased in the HDSB (by 0.97%).
1 was smaller in the HDSB when compared to
the region and the province.

DNA

2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
Figure 2b: Percentage of Elementary Student Population Identified with LEARNING DISABILITIES

/ Over 5 years, the proportion
of elementary students

2.86% 2.83% 1 | identified as Gifted:

i remained consistent in the
region (at 1.52%)

1 decreased slightly in the

151 1.529 province (by 0.07%).
1 increased in the HDSB (b
-14% 11% 1.09% 1.08%). ®
1 was larger in the HDSB
when compared to the
region and the province. /
DNA DNA DNA

2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
Figure 2c: Percentage of Elementary Student Population Identified as GIFTED

DNA denotes data not available.

* Graphs presenting Regional data include the following school boards: Conseil scolaire Viamonde; Conseil scolaire de district catholique
Centre-Sud; Conseil scolaire Catholique Providence; Dufferin-Peel Catholic District School Board; Halton Catholic District School Board;
Halton District School Board; Peel District School Board; Toronto Catholic District School Board; Toronto District School Board; Upper
Grand District School Board; Wellington Catholic District School Board.
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REFERRAL IDENTIFICATION AND PLACEMENT PROCEDURES
for Students with Autism, Learning Disabilities and Giftedness in the HDSB

REVIEW QUESTION

What are the special education referral, identification and
placement pathways for elementary students identified with
Autism, Learning Disabilities, and Giftedness in the Halton
District School Board?

Special educatiorreferral, identificationand placemenproceduresas well as placement optioase
examined forelementary students witlAutism, Learning Disabilities and Giftedness For each
exceptionalitya procedurapathwayis presentedillustratingthe processes and procedures involved in:

3 Referring students tthe Identification, Placement and Review Committ#RC);
3 ldentifyingstudents asxceptiongland
3 Placingexceptionabktudents ito specialeducationprogramsandservices

Within thereferral, identification and placemgpaithwayg, there are commaoactionsthat occuramongall
exceptionalitiesandprocesses that are unique to each exceptignBiibcedures used to refer, identify and
place elementy students with Autism, Learning Disabilities and Giftedness are presented in this,section
alongside details for each placement options

Common Referral, Identification and Placement Procedures for All Exceptionalities

Referral Process

The special edcation referral process involves ongoing communication and collaboeationg the In

School Team members involvine classroom teacher,-athool personnel, and parents. Together, they
di scuss the studentoés pr of i loesfonthalstudedt erorddar o guppert p p
his/her learning needs in the regular classroom.

If issues or concerns continue, or further problem solving is required, *

School Resource Team (SRT) is consulted for additional interventi School Resource Team

and/or further assssents. The SRT is a team consisting of
school staff (principal, SERT,

The SRTmay recommend classroom teacher) and regional
1 instructional strategies to supptestudent e G A

1 behavioural or social/emotional supports tfeestudent Social Worker, SLP. ABA

1 further testing or formal assessmbatompleted Facilitator). This team meets on

1 an Individual Education Plan (IEP) be developedfiestudent amonthly basis to problem solve

issues and concerns for

1 thestudent be referred to the IPRC for forraateptional students experiencing difiiculty.

identificationand placement, or a change in placement; and/or
. community support options for a student/family

Referrals to the IPRC are made by the school principal, through recommendahierS&T, or through a
parent requestVhere necessary, more than of€T$rocess mapccurto finalize recommendations.
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Identification Process

For all exceptionalities, recommendations prepared by the SRT, relating to the identification and placement
of an exceptional student, are presenteahtéd\realPRC. Elementary IPRCs are held monthly in each of
H D S Btloree geographic areas (North, E&ggest).

TheArealPRC:

IPRC 1 considers relevant assessment informattbenmaking a decision to
The IPRC is legally responsible identify and pl.ace' student; . .
for making decisions about the 1 formally identifes students as exceptional apthces studentsinto
identification of students as special education programs and services
exceptional and the placement 1 reviewsthest udent 6s i denti f i ayaarunless an

of students into special . . . .
education  programs  and the annual review is waived liyeir parent or studenand changsare

services (Regulation 181/98). madeas appropriate; _ _ _
1 may make recommendatioregardingorograms and services

PlacementProcess

Whendeciding on the appropriaggacementor anexceptional studenthe IPRC considers:
it he studentés profile and current | EP;
1 supports currentlyni place for the student in school and in the community;
1 assessment results;
1 type of assistive technology required by the student; and
1 parent concerns, ideas and information.

Two special education placement options are available for exceptional elenstatknyts in the HDSB:
(1) Resource Support provided in the regular classroom, and ()dsediined special education classes.

Three categories of Resource Support include:

1 Consultative Suppoit the student is placed in a regular clas
for the entireday, and theteacherreceives specializec
consultative services; When making a placement decision,

1 Resource Assistantehe student is placed in the regular cle the committee shall, before considering
for most of the day and receives specialized instructi tehdeuc‘;‘:itgon” %‘Iag'sacegi’:i 2 vjﬁ;ﬁ':r'

individually or in a small group, from a qualified speci piacement in a regular class, with

educatiorteacherand appropriate special education services
{ Withdrawal Assistancé the student is placed in a reguli woul d meet theandis
class and receives instruction outside of the classroom, for ?8”‘:?;”;8%2 Eaﬁn(tf)') preferences
than 50% of the instructional time, from a qualified speci. = - '

educatiorteacher

Placement Consideration

Resource Support placemsnequire a formalidentification of exceptionality through th&rea IPRC
processThelPRC reviews and confirms the request for placepparents araotified of the decisionand
an |IEPIs created for the student with@® instructionaldays following the placenmé¢ date

Two categories odelf-containedplacementsnclude
1 Partial Integration the student is placed in a special education class for moré@&amwf the day
9 Eull-Time’ the student is placad a special education class for the entire schoal day

A self-containedplacement for a student requires a formal identification of exceptionality through the IPRC
processand he IPRC determissif placement in gelf-containedtlass is the most effective option to address
the studentdés.strengths and needs

Special Education Programs and Services Review i Phase I March 2018
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Prior to considering aelf-contained placement, school and support staff ensure that all strategies and
avenues of support are explored with the student at his/her home school. d@satied setting is still
considered best for the student, Bostaff will recommend the most suitable locatioansidering parental
requests (with the exception of s t agkfgrade develi d e n
exceptionality learnng profile, and home address relative to the class location. Bamegy visit the
recommended class, and if in agreement, the school principal, on behalf of the SRT, will recommend a self
contained setting through a request to the IPRC. Parents are then informed of the decision made by th
IPRC. If parents are unsure ior disagreement with the placement or class location, further discussion
ensues at the SRT.

Transition Plan

To ensureeach student experiences successful transitions throughout their elementary years, transition plan:
in the IEP are continually revise@iransitiors may include starting ischool support, changing the type of
support they receive, changing schools, or moving to a new specialiedutdass. These plans address
the studentédés physical, soci al / e muottive cactigties anda n d
strategies that the student and staff can engage in to optimize student experiences during the transitio
period. School staff, support staff and parents are involved in the transition planning process.

Annual Review Process

All exceptional elementary students in Resource Supporiselfiidontained placements are reviewed
annually by the School Resource Team. Following the review process, the SRT may recommend that nc
changes occur to the identification or placement of the stuBentexample:

1 No change in identification or placemédat the student

1 The student willemain inthe sameself-contained class

1 The students willemain ina self-containedclassbut move to a new location because of grade
With parental agreemerdan annal review withthe IPRC will be waived for these studentSparents do
not sign the waiver for IPR@he student is presented and discussedahaotbased IPRG@neeting

The SRT may recommend changes to the identification or placement of the ftodextimple:
1 The s tidedticatioravdl change
1 The studerts placementwill changefrom self-containedplacement to BsourceSupportor from
Resourcesupport placement teelf-contained placemeaffter exploring other programs and services
available
1 The s tidedtiécatiorivdl change but placement will remain the same (may change location)
1 The student will be demitted frospecialeducation
The student will be presented, discussed, and a formal decision will be made regarding the charige for tha
student at the next Area IPRC meeting.

Special Education Programs and Services Review i Phase I March 2018
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Early Identification Procedures for Exceptional Students

The Halton District School Board strives to ensure $keft understand the strengths and needs of students
early and promptly following enrolment in saioFor Kindergarten students, and students entering the
HDSB in other grades, the following activities are useghterstand each studexst soon as possible:

Procedures for Kindergarten Students

Kindergarten Parent Questionnaire Open House
is completed by all parents/guardians for parents/guardians of children who are
during Kindergarten registration, registered for Kindergarten. Provides an opportunity
providing the opportunity to describe for parents to gather information from school staff,
theirc hi | d 6 snekds.ar n SEAC members, and community agencies.

Observation of Child : Transition Plan
Prior to school entry, board personnel may Kindergarten is developed for students with
observe the child in his/her preschool = Student special learning needs, providing
setting and discuss his/her needs with the strategies that meet his/her needs.
staff (with parental consent).

Assessment Data

Case Conferences is collected throughout the primary years for all
are routinely held with parents and students and is stored in the Electronic Students
other key stakeholders to discuss Achievement Tracker (ESAT). The data represent
the student and his/her needs. student development, learning, and achievement. /

Procedures for Students in Othe Grades

Student Registration Form Information Collection
is completed by parents/guardians during Parents are asked to provide as much
registration, providing the opportunity to describe information about their child as possible, and
theirc hi | d 6 s nekds,amdithe typgs of the childodés Ontario St
supports and services he/she has been receiving. from the current educational provider.
Observation of Child Referral to SRT
Prior to school entry, board personnel may occurs if the student has been
observe the child in his/her educational H Stu d ent identified as exceptional in
setting and discuss his/her needs with the another school board. SRT will
staff (with parental consent). determine if further assessment
is required, if an IEP should be
Immediate Referral to SRT & initiated, and/or if an identification
Contact Student Services Personnel and placement recommendation
if a child has received extensive intervention to IPRC should occur.
\ and will continue to need support. /
Special Education Programs and Services Review i Phase I March 2018
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Procedures forStudents with AUTISM

Referral Process

Autism Spectrum Disorder
For gudents who enter the HDSB with raedical diagnosis of o _
Autism, the classroom teacher -sthool support staff, angarents ?hZ?;ﬁ{eeﬂ'f:é”ggg disorder that is
create an IEP within 30 instructional days of entryndire intensive = a) disturbances in:

support or programming requiredfurther problem solving occurs {I rate of educational development;
within the SRT andhe student iseferred to the IPRCSimilar to f ability to relate to the environment;
other exceptionalities, the IPRC revigwhe student profile anc ~ fimobility; and

decides the appropriate placement for the student. T perception, speech, and language.

b) lack of the representational symbolic

. . . behaviour that precedes language.
DiagnosticAssessmestfor Autism P guag

The majority of students diagnosed wahtism in the HDSB are diagnosed extetgalStudents who are
assessedavithin the Boardare usually not initially assessed foAutism. Rather during the assessment
process, PSSP may notice various behaviours, challenges or results that suggest the stldening
signs ofAutism. The studenimaythen participate in assessments that tesAfmism.

The following assessmendse usedo identify students witutism:

1. Autism Diagnostic Observation Schedule (ADOS) semustructured observational assessment of
communication and social behaviotlihe areas of focus includ®mmunication, imaginative usé objects,
social interaction and play skills.

2. Autism Diagnostic Interview, RevisedADI-R): a semistructured interview conducted with parents of
studentswho have been referred for the evaluation of posshitsm. The areas of focus includearly
development, language/communicatigocial interactionsand repetitive behaviours and interests.

Identification of Students

Table 2: Number of Elementary Students Identified with Autism in the HDSB Over 5 Years

2012-2013 2013-2014 2014-2015 2015-2016 2016-2017
63 39 51 67 61

PlacementProcess

When deciding appropriate placeneiur studens with Autism, the IPRC considers thellowing:

if the studenthas beemdentified witha Mild Intellectual Disability oa Developmental Disability
asessmentesults

other diagnoses

t he s tacadeaia skifisselative to grade placemamicognitive ability

t he s tsecidlendadaptive skib

ifthed u d e n tinGledesdlt&riative program areas

if the studenis on an alternative curriculum

level of EA assistance required

behavioural concerrend required supports

= =4 -8 _9_9_9_95_2°_2

Figure 3a providea procedural framewordlisplayingreferral, identification and placement pathwéyr
elementary students diagnosed witlitism in the HDSB The blue shaded compents represent common
proceduresfor all exceptionalies, and he brown shaded components represdamentsunique for
students withAutism.
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Enters withz & Displays

diagnosis of Autism specific needs

Problem / Classroom teacher <“—— Ongoing communication
solving I further expertise is required to with parents
strategles assist with problem solving process / A
A
oW In-School Team School-based IEP
Teacher consults with in-school personnel may be developed
Develop strategies and supports for student B 4
& If further consultation is required ,/
@ School Resource Team (SRT) Agéae%';?ns;'ncts
L Meets to further problem solve i with parent consent and attendance (usually administered in
8 Further actions may be identified i interventions, resources, assessments <+—> Grade 3 & up)
o Identification & placement recommendations may be developed for IPRC Autism Diagnostic
5 Conducts annual reviews of identified students Observation Schedule
é * ‘ - 4 . (ADF)S) .
o Recommendation for Recommendation for 5 'IAUUSm DlaRgnQStlg
n Resource Support Placement Self-Contained Placement 2 nterv(lx\lsvi_Re;wse
o v 3 ,
3 IPL and/or Senior Manager receives confirmation of g ; ;
placement recommendation < Dimensions Assessed
3 Investigate suitable program location based on SRT 2 Adsagct:li\élekl)):r?:x:?rr
recommenda’qqn & parent _Iocatlon request form_ 5 Amxi ety, Emotional adjustment
3 Parent may visit self-contained class being considered @ Communication / language
‘ ¥ g Sensory status
Parent confirms interest Parent requests ©
in placement or program — further discussion
»| Referral
and

Area ldentification, Placement, and Review Committee (IPRC) screening
Review student6s strengths, needs, ¢ process
Discuss category(ies) of exceptionality(ies) identified

Discuss placement recommendations made by the School Resource Team

[ [ formally decide program placement Within the s
e o (o) . for thr:a stg dentp transition plan is created
e - or revised by school staff

and parents

PROCESS

zZ
o
=
<
Q
==
=
Z
L
a

|_

z

w

2 Resource Support Placement Self-Contained Placement Structured E———

@) . :

< & EUEE elEl I Life Skills Learning Learning Class Program

o Consultative Resource Withdrawal Focus Class  Disabilities (pilot Jan. 2018) Grades JK-4
Support  Assistance Assistance Grades 4-8 Class Grades 1& 2 rades JR-

Grades 4-8

Figure 3: Elementary Referral, Identification and Placement Pathways for Students Diagnosed/
Identifed with Autism in the HDSB
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Table 3: Elementary Special Education Referral, Identification and Placement Details for Students with Autism in the 2017-2018 School Year

Resource Support Placement

Special Education Class or Program

Identification
Requirements

and placement
through IPRC

and placement
through IPRC

and placement
through IPRC

and placement
through IPRC

and placement
through IPRC

Placement through
Student Services

2017-18 Mixed Exceptionalit i
School Year Consultative Resource Withdrawal Life Sli)ills Y Disalt;i?ietlirgénlgocus Structured Communication
Support Assistance Assistance Learning Class Program
Focus Class Class
Grades K1 8 K1 8 K1 8 47 8 47 8 SKi 2 JKT 4
Self-contained Self-contained Self-contained Self-contained
Placement Type | Regular classroom Regular classroom Regular classroom | = 5= iliime Partial Integration Full-time Full-time
# Classes N/A N/A N/A 25 24 2 (began Jan. 2018) 10
Class North-10, East-7, North-13, East-4, . . North-4, East-3,
Locations Throughout Board Throughout Board Throughout Board West-8 West-7 Burlington-1, Milton-1 West-3
. O PRRBimary O PRRBimary O RRBimary )
Class size O RJB/Intermediate | O RJB/Intermediate |O  RJB/Intermediate 10 students 8 students 6 students 6-8 students
Referral &/or Identification Identification Identification Identification Identification Referred by SRT

Referred by SRT
Placement through
Student Services

Full-time
Staff

Classroom teacher

Classroom teacher

Classroom teacher

Classroom teacher
with Spec.Ed. AQs

Classroom teacher
with Spec.Ed. AQs

Classroom teacher
with Spec.Ed. AQs

Classroom teacher
with Spec.Ed. AQs

Support
Staff

SERT
Others as needed

SERT
Others as needed

SERT
Others as needed

May include ABA

others as needed

facilitators, SLPs, EAs,

School support staff
as needed

May include ABA
facilitators, SLPs, EAs
others as needed

SPL 1 day/week
, regional EA
EAs as needed

Support
Received

Teacher receives
specialized
consultative

services

Student receives
specialized instruction
for part
of the day

Student receives

O 50%
of the time

specialized instruction

Student receives
full-time specialized
instruction or
partial integration
into regular classes

Student receives

and partial integration
into regular classes

specialized instruction

Student receives
full-time
specialized instruction

Student receives
full-time
specialized instruction

Learning
Focus

Ontario Curriculum

Ontario Curriculum

Ontario Curriculum

with
accommodations
modifications
alternate programs

with
accommodations
modifications
alternate programs

with
accommodations
modifications
alternate programs

Alternate Curriculum
communication
self-regulation
self-advocacy
social skills

Alternative Curriculum

As needed or where

(receptive expressive,
processing),
self-advocacy, self-
esteem, social skills

appropriate (language

Alternate Curriculum
social skills

Ontario Curriculum
literacy & numeracy

Alternate Curriculum
vocabulary
language
functional & social

Ontario Curriculum other skills skills communication
Alternate Curriculum | Alternate Curriculum | Alternate Curriculum basic literacy & (organizational, study, play skills
numeracy skills management)
Ontario Curriculum
literacy & numeracy
. Student is in Student is in Student is in . . . .
Transportation home school home school home school provided provided provided provided
Special Education Programs and Services Review i Phase Il March 2017
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Procedures for Students withLEARNING DISABILITIES

Referral Process

Assessmestfor Learning Disabilities Learning Disability

A variety of assessments are used to idergtifjdents  one of a number of neurodevelopmental disorders that
with Learning DisabilitiesThe selection of agssments  persistently and significantly has an impact on the ability
|arge|y depends on the strengths and challen to learn and use academic and other skills and that:

ihi indivi 1 affects the ability to perceive or process verbal or non-
exhibited by individual StUdentSFrequently used verbal information in an effective and accurate manner

assessmestnclude: in students who have assessed intellectual abilities that

. . are at least in the average range
1. Wechsler Intelligence Scale for Children (WKP): . gerand . .
fresults in (a) academic underachievement that is

ar) assessmertf a child's general i_ntelllectual ab_”jty inconsistent with the intellectual abilities of the student
with a focus on vdal comprehensionvisual spatial (which are at least in the average range) and/or (b)

i i i i academic achievement that can be maintained by the
skills, fluid reasonlngworklng memory andmemory student only with extremely high levels of effort and/or

proceSSingSpeed with additional support
2. Wechsler Individual Achievement Test (WIATan 1 results in difficulties in the development and use of skills
assessment of academic achievemeitta focus on in one or more of the following areas: reading, writing,

readina. writing. math. and oral lanaquage mathematics, and work habits and learning skills
9, 9, ! guage. 1 may typically be associated with difficulties in one or

3. Wide Range Assessment of Memory ahdarning more cognitive processes, such as phonological

: Py processing; memory and attention; processing speed,;
WRAML): an assessment cnﬁemory funCtlonmg perceptual-motor processing; visual-spatial processing;

with a focus orverbal memory, visual memory, an  executive functions.

attentionconcentration. 1 may be associated with difficulties in social interaction,
. ) with various other conditions or disorders, diagnosed or
Other examples adssessmentssed to identify undiagnosed:; or with other exceptionalities.

Learning Disabilitiesnclude
1 Behaviour Assessme System for Children (BASC)
1 Comprehensive Test of Phonological Processing (CTOPP)
1 Behaviour Rating Inventory of Executive Functi@RIEF)

Identification of Students

Table 4: Number of Elementary Students Identified with Learning Disabilities in the HDSB
Over 5 Years

2012-2013 2013-2014 2014-2015 2015-2016 2016-2017
200 171 170 145 119

PlacementProcess

When deciding on the appropriate placement &tudentidentified with aLearningDisability, the IPRC
considerghe following

assessmemesults

other diagnoses

studentdos current achievement | evels in Langu
extent to which student is below grade lemdlanguage and/or Math

behavioural concerns

estimated timeframe that student will return to a regular classroom

use ofassistve technoloy

E E E E E EE ]

Figure 4 provides procedural framewordisplaying referal, identification and placement pathways for
elementary studentglentified with Learning Disabilitiesin the HDSB. Blue shaded components
represent common procedufesall exceptonaliies, and orangehaded components represeleiments
uniquefor students withLearning Disabilities
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REFERRAL PROCESS

Z
o
-
<
)
=
f
zZ
L
a

PLACEMENT

Enters with identification | Displays
of a learning disability 4 specific needs

Problem — Classroom teacher Ongoing communication
solving X If further expertise is required to with parents
strategies assist with problem solving process / A
1 oW In-School Team School-based IEP
Teacher consults with in-school personnel may be developed
Develop strategies and supports for student v
X If further consultation is required Ra Frequently Used
e Assessments
School Resource Team (SRT) (usuac-;uyaﬁgrglgsdg;ed "
Meets to further problem solve i with parent consent and attendance Wechsler Intelligence
Further actions may be identified i interventions, resources, assessments <4 Scale for Children
Identification & placement recommendations may be developed for IPRC (WISC-1V)
Conducts annual reviews of identified students Wechsler Individual
v v 4 Achievement Test
R . : (WIAT)
ecommendation for Recommendation for _
Resource Support Placement Self-Contained Placement Wide Range Assessment
of Memory and Learning
. . o g (WRAML)
3 IPL and/or Senior Manager receives confirmation of 3 |
placement recommendation =]
3 Investigate suitable program location based on SRT 3 Dimensions Assessed
recommendation & parent location request form 2 Verbal memory &
3 Parent may visit self-contained class being considered g comprehension
‘ ¥ s Visual memory & spatial
4] skills
Parent confirms Parent requests 5 Working memory &
interest in placement further discussion Py processing speed
'O Fluid reasoning

Attention-concentration

Area Identification, Placement, and Review Committee (IPRC) [EYEL T IEVE T

Review studentds strengths, needs, ¢
Discuss category(ies) of exceptionality(ies) identified

Discuss placement recommendations made by the School Resource Team Ref?ffaﬂ to the ]
Ministry of Education

Within th
IEP, a transition
plan is created or
revised by school
staff and parents

formally identify student formally decide program placement
with an exceptionality(ies) for the student

Resource Support Placement Self-Contained Placement Provincial
Demonstration School

3 levels of support: Learning Disability Class for students with
Consultative Resource Withdrawal Grades 4-8 Learning Disabilities
Support Assistance Assistance

Figure 4: Elementary Referral, Identification and Placement Pathways for Students Identified

with Learning Disabilities in the HDSB
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Table 5: Special Education Referral, Identification and Placement Details for Elementary Students
with Learning Disabilities in the 2017-2018 School Year

Resource Support Placement

Special Education

2017-18 Class
School Year Consultative Resource Withdrawal Learning Disabilities
Support Assistance Assistance Focus Class
Grades Ki 8 Ki 8 Ki 8 4-8

Placement Type

Regular classroom

Regular classroom

Regular classroom

Self-contained
Partial Integration

# Classes

N/A

N/A

N/A

24

Class Locations

Throughout Board

Throughout Board

Throughout Board

North-13, East-4, West-7

Identification
Requirements

and placement
through IPRC

and placement
through IPRC

and placement
through IPRC

. O PRRYImary O RRoImary O RRRimary
Class size O RJB/Intermediate O RJB/Intermediate O RJB/Intermediate 8 students
Referral &/or Identification Identification Identification Identification

and placement
through IPRC

services

part of the day

O 50% of

t

Full-time Classroom teacher with
Staff Classroom teacher Classroom teacher Classroom teacher Spec.Ed. AQs
Support SERT SERT SERT School support staff as
Staff Others as needed Others as needed Others as needed needed
. . . Student receives
Support specialzbd conaultative | specalized instrucion for| specialized mettedion | SPecialized instruction and
Received P P P partial integration

into regular classes

Learning Focus

Ontario Curriculum
with
accommodations
modifications
alternate programs

Alternate Curriculum

Ontario Curriculum with
accommodations
modifications
alternate programs

Alternate Curriculum

Ontario Curriculum
with accommodations
modifications
alternate programs

Alternate Curriculum

Alternate Curriculum
language (receptive
expressive, processing)
self-advocacy
self esteem, social skills
other skills (organizational,
study, management)

Ontario Curriculum
literacy & numeracy

. Student is in Student is in Student is in .
Transportation home school home school home school provided
Procedures for Students Identifiedas GFTED
Referral Process
Gifted Screening Process Gifted

SK and Primary Students

If a teacher observesufficient evidence tha studenmay meet
the Gifted criteriashe/hecompletesa Teacher Nomination Form
and aStudent Profile Fornas part of thescreeningprocess for

Gifted i

forms inquire about the degree to which studedémonstrate
characterists frequently displayed by Gifted children.

denti fi

cat i

on.

Once
parentguardian complets a Parent/Guardian ChecklisThese

An unusually advanced degree of
general intellectual ability that
requires differentiated
experiences of a depth and
breadth beyond those normally
provided in the regular school
program to satisfy the level of
educational potential indicated.

learning
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Grade 4 Students:
1. Canadia Cognitive Abilities Test (CCAT7): every year, the majority of students in Grade 4
complete a gifted screenimggsessmenfThe CCATF7 is an assessment afc h i lapditGde for
learning The areas of focus include verbal, quantitative, and nonvesbative abilities

2. Gifted Rating Scales (GRSI¥f the results on the CCAT meet the Gifted cri
teacher completes the GRS. The GRS contaamstreferenced rating scaléisat evaluate students
on six domains: intellectual, academic, mation, creativity, leadership, and artistic talent.

3. Wechsler Intelligence Scale for Children (WK : if the results on the CCAT and GRS meet the
Gifted criteria,studentanay complete WISE&/ i anassessment of general intellectual ahilsth
a focus onverbal comprehension, visual spatiz*™ - N\

skills, fluid reasoning, working memory, an{ 2016-2017 [N 207 350
memory processing speed. —
2015-2016 [P 181 45% Success
PrlmaryAssessmes.tfor_Glftedness _ 20142015 ECR — 8 Rates
If the Teacher Nomination Form, Student Profile Forn
and Parent/Guardian Checklist indicate thelent may | 2013-2014 345 [ 35%
meet the criteria for Giftednessthe following | 2012-2013 [SEES 465 | 300
assessments are administered:
2011-2012 174 475 ] 37%
SK Students
Wechsler Preschool and Primary Scale of Intelligen] 2010-2011 381 | 39%

(WPPSHII): assessment of general intellectu; [] # of students nominated for Giftedness
ability, with a focus onintellectual functioningn

. . i # of students who met Gifted criteria
verbal and performance cognitive domains.

Figure 5: Success Rates for SK & Primary

PrimaryStudents Gifted Screening Over 7 Years
Wechsler Intelligence Scale for Children (WK :
As stated above. Over 7 years, the average success rate for primary
Gifted screening (percentage of nominated
Identification of Students k students who met the Gifted criteria) was 36% . )

Table 6: Number of Elementary Students Identified as Gifted in the HDSB Over 5 Years

2012-2013 2013-2014 2014-2015 2015-2016 2016-2017
362 292 256 143 181

PlacementProcess

When deciding on the appropriate placement fstudent identified a&ifted, the IPRC considettte
following:

1 assessmermesults

1 additionallearning need§.e., aLearningDisability)

1 behavioural concerns

1 level of EA support

1 program differentiabn and/or interventionsurrentlyin place the regular classroom

1 unique needs that would be met throggti-contained placemeii¢.g.,social skills, anxiety)

Figure6 providesa procedural frameworttisplayingreferral, identification and placement pathways for
elementary studentslentified as Giftedin the HDSB.Blue shaded components represent common
proceduresor all exceptionalies, and greeahaded components repeaselementsiniquefor students
with Giftedness.
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H Student
Nominates student

o Displays signs of Giftedness Displays
‘Tg‘fas‘iﬁﬁé'ﬁt°p'f‘r§f‘?}2°€of$§m '\In SK or primary grades specific needs

Classroom teacher Ongoing communication
Pargnéﬁeccokrl?sﬁlete T If further expertise is required to with parents
assist with problem solving process / Ar
Problem &~ In-School Team School-based IEP
solving ¥ Teacher consu!ts with in-school personnel may be developed
A Develop strategies and supports for student v
strategies e
4 x X If further consultation is required Rl Assessments
% v e - Wechsler Preschool and
o Primary Scale of
5 School Resource Team (SRT) Intelligence i WPPS|
e Meets to further problem solve i with parent consent and attendance & (SK students)
04 Further actions may be identified i interventions, resources, assessments 5 ;
o Identification & Ia)éement recommendations may be developed for IPRC < % Wechsfer Intellgence Seale
_ p | . 1ay be developed ror for Children i WISC-IV
< Conducts annual reviews of identified students < (primary students)
x .. A A
o Parent & student may visit } OR
Luli a self-contained class Canadian Cogniti
. . = anadian Cognitive
x Recommendation for Recommendation for 0 Abilities Testi CCAT.7
Resource Support Placement Self-Contained Placement = . (Grade 4 screening)
2 |
; } ¢ } S o) Gifted Rating Scales
3 IPL and/or Senior Manager receives confirmation of .
placement recommendation g ‘ 31
3 Identify program location based on proximity of < *Category 1 OR Category 2
student 8s home 2 J
J & 2 - WISC-IV
_ = ifO  9file N
Parent confirms Parent requests T (GAI)
interest in placement further discussion =
4 \ 4 Dimensions Assessed
P : ; : Verbal & non-verbal
Area _Identlflcatlon, Placgment, and Review Committee (IPRC) reasoning & comprehension
Review studentdés strengt hs, needs, : Memory processing

Discuss category(ies) of exceptionality(ies) identified Quantitative reasoning and
Discuss placement recommendations made by the School Resource Team problem solving

IDENTIFICATION

Within th

formally identify student formally decide program placement

with an exceptionality(ies) for the student I27, ELES U
plan is created or

revised by school
staff and parents

Resource Support Placement
3 levels of support:

Consultative Resource Withdrawal Gifted Class
Support Assistance Assistance Grades 1-8

Self-Contained Placement

PLACEMENT

*Category 1: Student attains CCAT-7c omposi t e ‘h%EeQ&QRS-ét le@®B3 scaleshaveaT-scor e O 65
Category 2: Student attains CCAT-71domai n s ¢%ile&1do ma@i n s d"%ile,& GRS-A |Bast 3 scaleshaveaT-scor e

Figure 6: Elementary Referral, Identification and Placement Pathways for Students Identified as
GIFTED in the HDSB
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Table 7: Special Education Referral, Identification and Placement Details for Elementary Students who
are Gifted in the 2017-2018 School Year

Special Education

Resource Support Placement Class
2017-18
School Year Consultative Resource Withdrawal Gifted Class
Support Assistance Assistance
Grades Ki 8 Ki 8 Ki 8 11 8

Placement Type

Regular classroom

Regular classroom

Regular classroom

Self-contained
Full-time

# Classes

N/A

N/A

N/A

40

Class Locations

Throughout Board

Throughout Board

Throughout Board

North-8, East-24,
West-8

Class size

O PRRBimary
O PRJIB/Intermediate

O eRBimary
O PRJIB/Intermediate

O RPBimary
O PRJIB/Intermediate

O 2itPrimary
O 2i9r./Intermediate

Referral &/or
Identification
Requirements

Identification
and placement
through IPRC

Identification
and placement
through IPRC

Identification
and placement
through IPRC

Identification
and placement
through IPRC

Full-time Classroom teacher with
Staff Classroom teacher Classroom teacher Classroom teacher Spec.Ed. AQs

Support SERT SERT SERT School support staff
Staff as needed

Support Received

Teacher receives
specialized consultative
services

Student receives
specialized instruction for
part of the day

Student receives
specialized instruction
O 50% of

t

Student receives
full-time specialized
instruction

Learning Focus

Ontario Curriculum

Ontario Curriculum

with
modifications

with
modifications

Ontario Curriculum

Ontario Curriculum

with
modifications

with
modifications

; Student is in Student is in Studentis in .
Transportation home school home school home school provided
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FOCUS GR OUPS AND KEY INFORMANT INTERVIEWS

REVIEW QUESTION

What do key stakeholders think about the Special Education
referral, identification and placement process for elementary ||
students identified with Autism, Learning Disabilities, and
Giftedness in the Halton District School Board?

Background

Through focus groups and key informant interviewsdepth information was collected fronaff,
parents, an@GEAC representativeabout theelementaryspecial education referral, identification and
placement procedsr students withAutism, Learning Disabilities, and Giftedne3$e sessions/ere
designed to obtain the opinions and perceptidnise fidelity, consistencyefficiency,and effectiveness

of the proceduresused within the HDSBreported strengths and challenges with the process; and
suggestions for improving the proceBsscussion topicsncluded:the rderral processidentificaion
processplacement processommunication, assistive technologyd support in the classroom.

Throughout the findings, relevafthase 1 survey results from parenish exceptionalchildren in
elementary schoola@ministered idan. 2017are presnted for thehree exceptionalitieResults reflect
parent satisfaction wittk o mponent s of their childdés speci al
themes discussed during the focus groups and interviews.

Note: Phasd survey results inclugithefollowing numbes of parents of students identified with
1 Autism: 74 parent$39%in selfcontained classe$1%receivingResourcesupport);
1 Learning Disabilities141parents 82% n selfcontained classe88%receivingResource Suppgrtand
1 Gifted: 392parents §6%in selfcontained classe84%receivingResource Supprt

Focus Group and Interview Participation

The followinginformation represents the number and characteristics of the participants in each focus
group and key informant im@ew conducted with stafparentsand SEAC representativasthe HDSB.

School Staff Category of Exceptionality
? AR 13 Elementary Teachers (SK i 2) 6 FAsE T 21 parents of children with Autism

Focus Focus . _ . i
ety 10 Elementary Teachers (Gr. 3-6) Groups 15 parents of children with Learning Disabilities

8 Elementary Principals 20 parents of children with Giftedness

78 23 Elementary SERTs 56 Childbos Gr&hel|déwelPl ac

participants Student Services Staff participants 36% Primary 64% Resource Support
7 Instructional Program Leaders 36% Junior 36% Self-contained
17 Psycho-educational Consultants 28% Intermediate

Area Representation Area Representation

35% of staff are from schools in the North 36% of parents have children attending schools in the North

38% of staff are from schools in the West 34% of parents have children attending schools in the West

27% of staff are from schools in the East 30% of parents have children attending schools in the East

3 KEY INFORMANT Special Education Advisory Committee
Interviews 1 member representing Autism Ontario, Halton Chapter
- 2 members representing Learning Disabilities Association of Halton
5 participants 2 members representing the Association for Bright Children, Halton Chapter
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Findings

Overall, staff and parenteportedthat the referral, identification and placemg@athways follow a
logical procedural flomthat supports a team apach to decision making. The large emphasis on
brainstorming, collaboration, and problem solving among staff parentsatilitates a thorough
exploration and understanding of studérésrning, sociaemotional, and behavioural profleThe
contributons of each team member are valued, and decisioimsee onnformation provided by alll
stakeholders

REFERRAL PROCESS
Teamwork and Collaboration

Parents and staff reported thaetsuccess of the referral process is largely due to the team dpproac
assumed by kSchool Teams and School Resource Teams (SRT). These teams involve multidisciplinary
panels of staffwith varying expertise related to teaching and learnpiagd support strong parental
presence and involvementeam members genuinely carboat the students they work with, and
advocate strongly for therRarents and staff noted tHBEERTS work passionately for the studesmtsl
continually supporparents throughout the proce#tsus facilitating positive rapport and strong school
home relabnships.In addition, he expertise provided by IPLegarding documentation, expectations

and requirements for student identificatisninstrumental in ensuring that staff and students proceed
through the process

Staff and parents agreed that #féediveness of theeferral process depends largely on the school
admi ni s knowdetigeal spécml education.In general, thaeferral process runs smoothly and
efficiently in schools where the administrative team values special education, understands th
complexities and importance of the problem solving process, and provides staff with adequate time for
discussion and collaboration

Member Participation in Meetings

Someparents felt the discussioasd meetingthey attended were productive, infative, and involved
a consistenteam of profesionals. These parenfisund that the referral,identification andolacement
process ran smoothly and eféntly. Other parentexpressed their frustration with the changing staff
membersnvolved inin-Schod Team and SRTTheseparentdelt thatalarge amount of timeas spent
reviewing their childds profile and past discus

Staff and parents of students with Autism consider EAs to be critical front lin@rsiugystems for
students.They noted thabecauseEAs work so closely with studentsthey know the students best.
However,EAs are not typically involved itn-School Team and SRT meetings, thus excluding them
from crucialconversations regarding studeweds, developmental progress, and plBagh staff and
parents suggestekat EAs be included in all team meetings, conversations and decisions about students
with Autism.

Time for Strateqgizing

School staff believéhatproblem solving and transitigslanning are crucial procesdes students with
exceptionalities, particularly for those who have complex néédsy noted thastaff, in schoolsvhere
release time is provided for theseetings have sufficient timéo engage irffectivestrategybuilding

andin-depth conversations about students.
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Wait Time for Assessments and Support @ Parent Survey Results )
There is a sense amon@f§ and parents of students | Percentage of parents of elementary students who
with Autism and Learning Disabilities thate wait reported satisfactiop with
time for assessments and support is too Jargl that assessment or evaluation process.
the barning gap for students who are Strugg”ng Autism Learning Disabilities Giftedness
continues to grow during this tim&everal parents | 2" 579 92% 944
guestioned the rationale fone long wait times for Resource
assessments and services support 1 0% 75% 87%
Source: Special Education Program Review i Phase 1
Early Gifted Screening and Assessment @ R e Tl 0ty /

Staff discussed theerception of theystemwide pressure placed on Kindergarten teachers to actively
fseek outo and nominate students whtheraisasspohgpry c
sense among staff thatreening and assessing students for Giftedness in Kindergade@rade 1s
prematurdecausehey believehese childremre too young and results are unstable. &taffdiscussed

current research evidentteatsuggestassessment results for Giftedness prior to the age of seven years
are unreliable and have Iqwedictive validity.

School staffeel that they aresceiving confusing messages regarding the primary Gifted pro§taff.

noted that wile they beleve pressure is placed on primary teachers to nominate students who may be
Gifted, school administrats feelpressuréo encourag®esourcesupport placements f@ifted students
beforesuggestingelf-contained placements. Staff question the necessity of assessing primary students
for Giftedness whethey believe the system preféhne regular classroomith Resource Suppoitlany

staff believe that the needs of the majority of primary students who dieplegnced learning profiles

can beaddressed effectivein the regular classroam

Staff Knowledge of Giftedness

Parents of students identified ast€d discussed the importance of primary teachers nominating students
who may be GiftedHowever, @rents expressed concern regarding the inconsistent referral practices
within and between schogksnd believe these differenaeayreflect variations in kawledge and beliefs
amongteaches. As a resultparents believe that primary teachers and SERTS require more tiaoing
Giftednessand the importance of enhanced programming for Gifted children.

Primary GiftedAssessmenExpenses

Staff and parentsated that ach yearmprimary assessment resuliisdicate that a large proportion of
nominatedstudentsio not meet Gifted criteri&taff and parents voiced concern aboutdinge amount
of staff time and monegpenton these assessments eaclhr yeth relatively low success rates

Staff Turnover

High staff turnover among SERTEAs andteachers of selfontained classes was a noted concern
among staff and parents. They feel thas#dfeequent changesiay delay the referral processinder
student progres in schogland interfere with studerdtability to develop close relationships witheir
EAs (particularly among students with ldanctioning Autism) Parents attribute the turnover among
SERTSs to job promotions, and believe that the high turnovengmefcontained teachers is a result of
stress and burout.
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IDENTIFICATION PROCESS

Parents and statfgreed that the identification process moves quickly and efficiently once assessment
results are provided to the SRT, team conversations haveredcand documentation is complete.

Parents expressed gratitude for the frequency at whichrded PRC meetshroughout theschoolyear,
andbelieve that the frequency of these meetings ensures students seggaoert in a timely manner.

Pressure toAvoid Identification

There is consensus among staff tfiat some exceptionalities, there is system pressurecfamolstaff
and administration to avoid the formal identification procesgfionarystudentsStaff concurthat they
are encouragetb dewelop nonidentified IEPs for studentsand tohelp parents understand thhe
supportgheir childen arereceivingwill not change as a result fdfrmalidentification.Many parent®f
students with Learning Disabilities and Autisxpressed frustratiomith theresistanceéhey experienced
throughout their childrends primary years.

Area IPRC Process

Staff and parentsxpressed appreciation for the work of &realPRCs. They recognize thienportance
of an objective perspectiviie need to maintain predural standardandthec o mmi tespensibilsy
to thoroughlyreview recommendations brought forward by the SRT

Criteria Required for Identification and Placement

Stafffeelthat nformation requirements and criteria for identification are inist&st among IPRCsire
not always communicated, and may change without noBo¢h staff and parentalso described
experiences with thtPRC p ocess as bei. g Tiwernyp rneodtiec ttahbd te
problem solving with the SRT, the IPR@ay challenge their findings, or deny placement

A

recommendations based on reasstafand parentd on 6t under st and.

Inequities BetweenExceptionalities
Primary Identification

Staff and parents believe thatiinal identification in primary grades is expectation for Giftedness and

is discouraged for other exceptionaliti®ath parents and staff feel thesestrongboardwide pressure

aft e

for staff to nominate and refprimary students for Giftedness, with the intent of early identification and

placemen Conversely, for primary students who may have Autism or Learning Disab#ita#tand
parents feel there B/stempressure to delay assessments and referrals

There is asense amongtaff and parents that the HDSBay beoveridentifying Gifted stdents. They
attribute this to the large number stidentassessments administeredhie primary grades, of which
they believethe results are unstablesatch a young age. Conversely, staff and pategitsvethat the

HDSB may beunderidentifying studats with Learning Disabilities and Autism. They believe this is a

result of the pressure fotadf to delay referrals and create natentified IEPs for these students

Boardwide Screening

Staff and parents note thaetGifted exceptionality is the gnéxceptionality in the HDSB with Board
wide screening in Grade Zhe perceivednequity of this practicegcoupled with system pressuto
nominate and assess students for Giftedness in primary ghaddsad staff and parentshelieve that
the HDSBfavoursthe Gifted exceptionality over other exceptionalities.
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External Assessment Criteria

Staff noted that Wwen students with Learning Disabilities are identified externally, and the assessments
or diagnostic criteria differ from those used in tH23$B, these students may not be granted identification

or placement upon entry into the Boaad following their assessment. Conversetgff described that
when students are assessed for Giftedness external to the HDSB, the IPRC accepts asaagsments
resultsthat differ from those used in the HDSB.

Requirements for Reassessment

Parentsof students with Learning Disabilities and staff discussed the requiremertufiemss with

Learning Disabilitiego bereassessed every few years, or at least fwithre transition year§taff and

parents note thatn their experience, students weaksessments older than three y@aay risk being

denied a seitontained placement by the IPRC. Howe\staff notedthat assessments conducted in
Kindergarten and Gue 1 for students identified as t8d are accepted throughaut udent s e d u ¢
career in the HDSB.

@ Parent Survey Results )
PLACEMENT PROCESS Percentage of parents of elementary students who
reported satisfaction with
Parents of students identified with Autism, Learning program placement decision.
Disabilities qnd (?iftedness agreed thate stu_dents Autism Learning Disabilities Giftedness
are formally identifed a_nd placement.hbeemlemded gilrf]}ained 69% 93 97w
students are transferrénto selfcontained placements
andbegin receiving support in a timely manner. gﬁggg:fe 89% 86% 91%
Staff and parents of students identified with Auti Source; Special Education Program Review i Phase 1

Parent survey results (Jan. 2017). Y,

also noted that the pilot Structured Learning Class is an
exeellent addition for primary students. Staff and parents are hopeful that this placement option will
continue beyond the pilot phase, and expand into other schools to accommodate more primary students
with Autism.

PlacementDecisions Made by IPRC

Staffexpressed confusion witome of théPRCs decisiosg) particularly when placement decisions were
based on parent deman@&aff question the purpose of the SRT when parent demands supersede the
recommendations @nexperiencedeam ofstaff.

Placement Clanges

Staff believe that thee is resistance in the Board to move students with Learning Disabilities from
ResourceSupport placementgo selfcontained clags Staff believe thismay, in part,be dueto the
recent change in criterthatstudents mudbe achieving two grade levels below actual grade to qualify
for aself-containedplacement.

Inequities BetweenExceptionalities

Primary SelfContained Placement

Staff and parents of students witbarning Disabilitiesand Autism noted that setbntaned placement
options are not available for primary students identified with Learning DisabilReaents and staff
explained thathese studentare required to wait-8 years before they can be considered for- self
contained placemegtandprimary stucents who may be Giftedan be considered for such placements
in Grade 1
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Junior and IntermediateelfContained Placement

Staff believe that a significantly higher proportion johior and intermediatéifted studentsare
receiving seHcontained speci@&ducation suppaortivhen compared tstudents with Autisnor Learning
Disabilities In addition,staff explainedthatselfc ont ai ned pl ac eemleinft e fophaande
students with Learning Disabilities, as these students are expeg@éedtteregularclass within two or

three years. Converseltaff note thaself-contained Gifted classes span from Grades 1 a0@ Gifted
students have the option to remain in this placement throughout their elementary years.

Profiles of Students in SeKContained Placements

Staff believe that the profiles of elementary studenteificentained placements have changed. Staff
and parentdelieve theselassroomgomprig of students with multiple or complex exceptionalities,
mental health challenges, andéxtreme behaviour challenges.

1 Staff believe that for some students who are placed irceathined classes, the school classroom
is not the appropriate environment, as they require intensive treatment and/or therapy to support their
challenges.

1 Staf believethatLearning Disability classes are comprised of many students whose prigeaty
may not be a learning disability and teachersare required to focus their effortsr behaviour
management and improving social skills

1 Stafffeel that the largdevelopmental and functional range of students in Life Skills classes makes
it very challenging for teachers to meet the learning needs of all students.

1 Staff described Gifted classes as comprising of students struggling with behaviour and attention
chalenges which often disrupts the teaching and learning of others in the class.

Transition Planning

Both parents and staff value the transition procBagentsappreciate thefficiency of the transition
process, as gnabled their children to obtain neointensive support in a timely mann8taff believe
that ransition planning for students entering a-selfitained class ian essential process in order to
ensure studestbegin their placement with a strong stafowever in orderto adequately suppo
students and thefamilies staff feel thatthey requiremore time andinformation about thesstudents
prior to the transition.

COMMUNICATION

Information Provided to Parents

Parentsfeel theydid not receive enough information about the refelidgntification and placement
proceduregprior to the SRT meetindMany participatingp ar ent s reported that t
not direct thenmto the Working Togetheguide. These prentsmentioned feelingonfused about the
processnitially, and otlers @nducedtheir own research to understand it.

Communication Regarding IPRC Attendance

Parents believe thahé communicatioparentsreceiveaboutthe importance of their involvement and
contributions in various meetings diffdretweerschools. Minyparents were encouraged by school staff
to attend the School Resource Team mestargl some were encouraged to attendAhea IPRC
meeting, particularly if their child was recommended for acatitained placement. Othgarentsvere
discouraged bgtaff to attend thArealPRC meetingln addition,many parents beliewthatthemessages
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they receivdrom schools regarding the annual schbated IPRCeview meeting aredelivered in a

way that minimize theimportance of their participation

ASSISTIVE TECHNOLOGY

Parents of students identified with Learning Disabilities
expressed gratitude for the availability Afssistive
Technology for students. Many  described
improvemen s i n t twetterr conumtunichtiony s
reading, andlass notesas wellas increased confidence
and independence with school work.

Parents also noted thaten transitioningnto a new

‘@

Parent Survey Results

Percentage of parents of elementary students who
reported satisfactio
Assistive Technology.

Autism Learning Disabilities Giftedness

67% 93% 91%
75% 80% 100%

Self-
Contained

Resource
Support

class, gradeand/or schogkheir child experienced som

Source: Special Education Program Review i Phase 1
Parent survey results (Jan. 2017).

%

challenges withiheir Assistive TechnologyEither their @
c hi | d ssestivélechrlogy was not available for

n with

several daysto the new school yeany the new teachemsereunfamiliar withhow students used their

technology

SUPPORT IN THE CLASSROOM

Focus groups and key informant interviews focused mainly on the elementary rafenfication and
placement process. However, participaniten discussedstrengths and challenges regarding student

IEPs and the level of support provided to students following placement. In order to provide a full picture
of common themes, discussidatails relating to these topiase also provided.

Development & Implementationof IEPs

/@ Parent Survey Results )

Parents of students in Resource Support placement|  percentage of parents of elementary students who
expressed frustr atHaenmns w reported: EP
felt that staff did not consult withthem while Agreement that they are an active team member in the |
devebpingt hei r IEPhthd IBR did not devel opment of. the qghildbs
accuratelyreflect t hei r developmehd ar Autism Learning Disabilities Giftedness
academic progress and the strategies in their o g 61% 89% 75%
chi | tEBwere nobeingimplemented effectivel R
. gmp Yo e 6% T9% 75%
in the classroom

. Satisfaction withthed ev el opment of t
Non-ldentified IEFs Autism Learming Disabili o
Staff discussed theanybeneits of nonidentified o uibm LeamindDisabillies Giltedness
IEPs for primary students whoshow signs of Contained 09% 93% 909%
struggling. For these students, creating non Resource g 1,
) = : o % 14% 12%
identified IEPs helps to identify their strengths and | SUPP°"
needs, specify instructional strategies and|Sati sfacti on wi t h islsedin schod.i
accommodations that support their learning, and Autism Learning Disabilities Giftedness

i 1 Self-
track their progress throughout the primary grac_les. comained 78% 88 83
Staff also believe that the yearly documentation| ... .
enables SRTs to review swpot 62% 56% 55% and
deV_EI_Opment over time, and make informed Source: Special Education Program Review i Phase 1
decisions about assessments and pos Parent survey results (Jan. 2017). p
identification during theijunior years.
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Parents oktudents with Learning Disabilitiexplained that their children were placedram-identified
IEPs during the primary gradebowever these parent8d not believe the IEP was implemented
effectively.

Level of Support

Parents of students identified as Gifted discussed@
positive changes their children experiencatien Percentage of parents of elementary students who
placed mself—contalngd classes dL.JI’Ing_ the primary reported satisfaction with the special education
years. Parents explained that their children became support their child is receiving.
actively engaged in their learning, ermchoql’ ad Autism Learning Disabilities Giftedness
developed a strong sense of belongiGgnilarly, Self-

A : : ot cortained 0% 89% 88%
parents of junior and intermediate students identified, Containe
with Learning Disabilities noted the increase in self gs;gg:e 56% 56% 48
confidence, independence, and academic progres
their children experienced once placed in baay G
Disability classes.

Parent Survey Results )

Source: Special Education Program Review i Phase 1
Parent survey results (Jan. 2017). Y,

Some @rentsof students identified with Giftedneasd Learning Disabilitie@howere placed in regular
elementaryclassrooms with resource suppdelieved thathear children were not receiving the level of
support requiredotmeet theineeds.

Suggestions for Improvement

Focus group and interviewagicipants also provideduggestions for improving the referral,
identification and placement processand for support provided in the classroom. These suggestions are
combinedwith therecommendationbased orcollective findings throughout the review, presented on
page39.

Special Education Programs and Services Review i Phase I March 2018
Review of Elementary Special Education Referral, Identification, and Placement Pathways Page 30



ALIGNMENT WITH ONTARIO MINISTRY OF EDUCATION
Regulations, Policies & Procedures

REVIEW QUESTION

How do the elementary special education referral,
identification and placement pathways throughout the HDSB
align with the procedures, policies, and regulations issued
by the Ontario Ministry of Education?

Background

Student Services Department of the HDSB provides the public with relevant informegarding
regulations and policies issued by the Ontario Ministry of EQuc@4@E) in the following documents:

1. Working TogethéiSpecial Education Procedures: A Guide for Parents, Guardians and Studedts;
2. Halton District School Board Speci&ducation Plan

The Working Togethedocumentprovidesstakeholdersvith informationabout the procedures used in
the Board to identify and place exceptional studeantsl outlines the availabfrograms and services
TheSpecial Education Plais a equirement of the Ministry of Education to ensure greater accountability
in school boards, and tmprove the quality of special education programs and seragresOntaria

Special educationrpcedures and practices within the HDSB weseiewed alongide regulations,
policies and proceduréssued by th&/1OE. The extent to whicikiDSB procedures aligwith the MOE

was examined using HD®Bs s p e ¢ i adroceduthluanduppormdocuments and feedback
obtained from staff, parents and SEAC represemtsthrough focus groups and interviews.

Findings

Alignmentwith Key Practices

An e x ami n at ieementarfgpectiDefUBadian referral, identification and placemattiways
indicated thaHDSB implementgrocedureshat areconsistent with rgulations and policies issued by
the MOE.As seen in thelocumenteghathways andconfirmedby staff and parentshe HDSBfollows

a comprehensivand inclusivereferral processProblem solvingoegins with the classroom teacher,
includesan InSchool Teanof educatorsand continugwith amultidisciplinarySchool Resource Team
when further consultation is required. With each level of response, peepattd being iformed and
included in discussions and decisipasd staff continue to gather wariety of student assessment
information Early identification procedures are implemented thraagftootbased eventsnformation
gathering strategieandchild observationsonducted prior to the start of school, staff have the means
to begin investigating ahproblem solving with young studentnd students new to the boaearly
and promptly.

Similar to thereferral processPRCdocumented and reported practices within the HDSB are congruent
with Ministry guidelines.In accordance with the MOE regutati(O. Reg. 181/98)an Area IPRC

decides if a student should be identified as exceptional, identifies the area of exceptionality, and decides
on appropriate placement. The categoaad definitionsof exceptionalities used by the HDSB are
consistent withthoseprovided bythe MOE. Both an ischool principal or a parent can request an IPRC
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for a student, and parents are informed of the IPRC within 10 days of the meeting through a written
invitation to attendElementary IPRCs are held monthéynd duringeach meetingelevant information
about the student is reviewpdor to finalizing decisions.

As directed by the MOKO. Reg. 181/98)and i n keeping with HDSBOS
placement in a regular class with appropriate spediatation srvicesis consideretby the IPRChefore
placement ira special education clasStudent needs anéiental prefencesplay a large part in this
decision procesd-ollowing identification and placement decisiopgrentfocus group participants
confirmed that student transition plans are developed collaboratively, transitions are smooth and
efficient, and placement occurs in a timely manireaddition, anual review meetings are held ay

IPRC unless the school principal receives written notice frorpahents to waive the review.

PerceivedAreas for Improving Alignment

Staff, parents, and SEArepresentatives agreed tihD S Bpyagtices in special educatiaalhereto

the regulations, policies and procedures issued by the Ministry of Edudatgemeral theyrespecthe
procedural standar@dbelievetheyfacilitate a smooth and efficient, yet comprehensive inclusive
decisionmaking process. When discussing various procedures, interview and focus group participants
noteda fewarea& where inprovement was needed.ost notable among stakeholderssthe perceived
inequitiesbetweenexceptionalitiesegardingearly identification practices. Participardsmparedhe

lack of early assessmentlentification and placement options available fainpary students with
Learning Disabilitiesto the systemwide earlyscreeningand assessment procedurasd placement
optionsavailable forprimarystudens identified as Gifted.

As part of thereferral and identificatiorpractice,the HDSB strives forransparency and inclusion
regarding IPRC procedures. In accordance with MOE guidelBtesent Services maintaiagparent

guide entitledVorking Together Special Education Procedures: A Guide for Parents, Guardians and
Studentsvith direct online accasand hard copies provided to all scholrikeeping with theimission
statement, Student Servicesailso committed to working in partnership with parents, families and
students. Feedback provided arens duringfocus group discussions indicated ttietconsistency in
whichthe Parent Guidis sharedvith parentsacross the schools could be improvaakithe messaging

that parents receive from school staff regarding meetings concerning their children could be framed in a
more encouraging and invitirmganner.

In alignment withthe Ministryd gstablishegriority of consideing placementin regular classooms
with appropriate supporgior to self-contained placementthe HDSB takes pride in its systemide
commitment to inclusion. With this in ndpn ArealPRCs engage incomprehensive examinatismof
student profils, and in-depth considerations of student neegsrent preferences, an8RT
recommendationsDuring interview andfocus group discussionstakeholdergandicated that this
decision procss, and therationak for prioritizing regular class placements could be better
communicatedio staff and parent®articipants believehis strategy woulthcrease understanding about
the benefits of regular class placemettits,purpose anghlue of SRGs problem solvingendeavorsand
reduceconfusion about the criteria considered during #ARC decisiormaking process, andinal
decision outcomes.
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RERFERRAL, IDENTIFICATION and PLACEMENT MODELS
in Neighbouring  School Boards

REVIEW QUESTION

How do the special education referral, identification and
placement models for elementary students with Autism,
Learning Disabilities, and Giftedness compare with
neighbouring school boards?

Background

HDSB providesa range ofpecialeducation programand services fogxceptionaklementarystudents

where the typgof placementarebased on the current needs of students within the Boardframe

of reference, procedural information was gathered froun rieighbouring school boardegardingthe

referral, identification and placement of students with Autism, Learning Disabilities, and Giftedness.
The selected school boards include a combination of Public and Catholic boards, vary in size (based on
student population), are located in close proxinotyhie HDSB, and offer a range gfecialeducation
placement options for exceptional students. The following boards were selected:

3 Halton Catholic District School Board

3 HamiltonWentworth District School Board
3 Peel District School Board

3 Waterloo Region Btrict School Board

Details regarding ementaryspecial education referral and identification procedures and placement
optionsfor theselected school boardan be found iRppendixA.

Boardspecific information was obtained through online special eation resourcesfollowed by
consultationsvith special education representativiegring these conversations, it became apparent that
eachboardhad recentlynodified their referral identificationand placementroceduresor were in the
process of reviag their model and/or placement optiofi$e information provided in this review
reflects current proceduresand placemenbptions as confirmed by board personnelTherefore,
documented procedures mapt reflectinformation available througlenline resotces or planned
changes to be implemented in the near future.

Findings

In October 201/the Halton District School Boarderved63,785 studentsn 105 schoolsA total of
44,765 studentsvere enrolled in thelementary pangWith 13.6% receiving specal education support
across 86 elementary schaolmong the four selectedschool boardstotal enrolment averaged
approximately 3,100 students (ranging from 33,000 to 154,000 students)

Referral and ldentificationrBcedures

An analysis of thegrocedures usetb refer and identify elementary students with Autism, Learning
Disabilities and Giftednesa the HDSB and neighbourirsghool boardsindicated the following:

1 As recommended by the Ontario Ministry of Educatischools ineach boardorganize a
multidisciplinary team that assists with the problem solving procdss teamincludes schoel
based staff and may include other support professionals depending on student needs.
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1 Similar to the HDSB, two school boaralsoutilize an additionamultidisciplinary teamas a second
level of responsdor those students whose needs require further consultdatiteam isusually
calleduponprior to referring students to an IPRC.

9 Different from other school boardslDSB students who arto berecommended for a Resource
Support placemerare presented tan Area IPRC For thistype of placementtwo other school
boards present these students to schaséd IPRCsandtwo board do not require students to be
presented to an IPRC in order to recehis level of support.

1 As in the HDSB, one other school board presents students sgd&aggnent in aelf-contained
classto Area/Regional IPRC®neboard useSchootbased IPRCgndtwo board use Field Office
or Board IPRCsvhen determining thesplacements

1 Asissuedby the Ministry of Education, all school boards use the sategjories oéxceptionality,
subcategoriesnd associad definitionsto assist with the identification of students with special
education needs.

1 Similar to the HDSBannual reviews of student placementbiere no changes are recommended,
are conducted through Schdmsed IPRCs in all school boards.

1 In the HDSB andhreeother school boardspaual boarevide Gifted screeningusing the CCAT,
occurs in Grade .4Studerts who meet the Gifted criterimay also complete the WISGndthe
Gifted criteria for thee assessmentary among boardsSimilar to HDSB,oneboardalsoincludes
the Gifted Rating Scalé5RS) one board includes a staff nomination process tlaathird board
includes grade 3 EQAO scores when determining eligibility for Gifted identificafioafourth
board does not conduobvardwide Gifted screening. Students do not require cognitive assessments
to be considered for any Gifted placemebther surces of information are used to determine
student fit fortheseplacements.

Placement Options

An analysis of the placement options available for students identified with Autism, Learning Disabilities
and Giftedness within the HDSB aralf neighbounng school boards demonstrated the following:

1 The HDSB anall other school boardsffer Resource Suppomvolving consultative(or itinerant)
resourceand/or withdrawal assistanae regular classroom®r students irKindergartegrade 1
through tograde 8.

1 As in theHDSB, threeother school boards offer a selfntained placement option for elementary
students with Autisnm Kindergarten/grade 1 through to gradéO8e board does not provide self
contained placemeptionsfor elementarystudents wh Autism.

1 The HDSB andwo other board offer selfcontained placements for junimtermediate students
with Learning Disabilities, andneboard offes similar placementfrom grade lthrough to grade
8. One board does not provide setintained plaements for students with Learning Disabilities.

1 For elementary students identified as Gifted, the HDSB and all other school boards offer self
containedplacements. Like the HDSB, one other board offers these placements in grade 1 through
to grade 8andthe remaininghreeschoolboards offer sel€ontained placements from grade 5
through to grade 8.
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SUMMARY OF FINDINGS

The purpose of th&pecial Education Programs and Services Ravihase llwasto examine the
HDSBO surrent referral, identification anglacemenpathwaysfor the provision ofspecialeducation
programs and services elementary students withutism, Learning DisabilitiesandGiftednessThe

review set out to investigate various components of the special education pathways, obiaik feeatb

key stakeholder groupasses the extent to which practices in the HDSB align with Ministry guidelines,
and explore procedures implemented by neighbouring school boards. Following is a summary of the key
findingsestablishedhroughout the review.

Student Enrolment

In October 2017, HDSB enrolment figures demonstratedoti@belementary students were receiving
special education support, of whi2t298(37.5%9 were identified with an exceptionalitZlementary
students identified as Gifted comged 0f54% of the identified special education population, followed
by students with Learning Disabilitie$7%0), and Autism 8%). Furtherelementaryenrolment analyses
among the three exceptionalities demonstrated that:
1 males comprised of more than halfeachexceptionality grougrangingfrom 62% - 85%);
1 students with Autism werequallydistributed throughout the school board, alnt@st of students
with Learning Disabilities attended schools in the North, 3rfh of Gifted students were in the
Eag; and
1 onequarterof students with Autismand 15% of students identified as Giftedre in primary
grades, and approximatefpur out of tenstudentswith Autism, Learning Disabilities, and
Giftednesswvere in junior grades (range o3%-46%).

Five-year enrolment trends demonstrated that the proportions of elementary students identified with
Autism and Learning Disabilities in the HDSB were smaller than that of the region and prdhece.
proportions of elementary studemdgntifiedwith Learning Disibilities decreased across the regtbe
province and the HDSB (to a greater exteaver time While the proportions of elementary students
identified with Autism decreased in the HDSB over time, they increased across the region and the
province Convesely, the proportion of elementary students identified as Gifted in the HDSB was larger
than that of the region and provin@nd increased over timavhile proportions decreased slightly
throughout the region and remained consistent throughout the peovin

Elementary Referral, Identification and Placement Procedures in the HDSB

Referral, identification and placement pathways in the HDSB employ procedures that are common
among all exceptionalitieandprocesses that are unique to each exceptiongbtyall exceptionalities,

the elementary eferral process involvesleveled response approach to problem solving. ABdhool

Team (firstevel of response) suppathe classroom teacher, and a School Resource Team ($eceind

of responseis called ponwhenfurther consultation, assessmentstodentEPs areequired The SRT
provides identification and placement recommendations to one of three Area, lBREgbsequent
studentidentification and placement.

As directed by the Ministry, the HDSHfers two special education placement options: (1) Resource
Support provided in the regular classroom, ands¢f}containedspecial education classes/programs

both of which require formal identification through the IPRC procésskeeping withHDSBG
commitment to inclusioyResource Suppoplacements are considered prior to a special education class.
Once identification and placement decisions are made, a transition plan is developed as part of the
s t u d KER. Placemestare reviewed annually bysahootbased IPRC or an Area IPRC, depending

on recommended changes and parental preferences.
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Unique to each exceptionality are the types of assessments conducted -aodtagled placements
available to student$he HDSB offeroneelementargelf-contained placemewiptionfor students with
Autism (K-8), one option for students with Learning Disabilities (grad&3, 4nd one selfontained
placement option for students identified as Gifted (grael®s Hor each exceptionality the salbntained
classes are housed in elementary schools distributed across the board, basgehineed in each area.

Perceptions of Key Stakeholders

Elementary special education referral, identification and placement procedigesiewed by
stakeholders as beiniggical, inclusive and collaborative. The strong teapproach lends to a
comprehensive understanding of student profiles and facilitates strongslkcbow relationships.
Throughout the referral process, focus group and interview participants noted ttevigth efficiency

in which decisions are made, ahécontinuoussupport provided by school and board staff. With respect

to assessment processes, a key topic of concern among staff and parents involved the primary Gifted
screening and assessment pcacin the HDSB. There was a strong sense among participating staff that
the needs of primary students can be addressed effectively in the regular claaswbibrat primary
assessmers prematurelue to the lack stability andw predictive validity ofresults.

The identification and placement process was described as being quick and efficient as a result the
frequency by which Area IPRCs convene during the school year, their objectivity, and their adherence
to procedural standards. Staff reportedlg pe c t the |1 PRCO6s responsi bi
appreciate the level of commitment demonstrated by its members. A noted challenge described by staff
relates to perceived inconsistencies among the differing Area IPRCs regarding identification criteria
placement decisions, and expectations. Focus group and interview participants also identified various
practices within the HDSB of which they believe to be inequitable. Most notably is the high level of
system support for primary Gifted assessment, ifiestion and seHlcontained placements vs. the
reported resistance to identifying Learning Disabilities and Autism in primary studedtthe lack of
self-contained placement options for students with Learning Disabilities.

Parents noted aspects anheschool communication that required improvement in order to increase
parental understanding of the procedures, and encourage participation throughout the process. Staff alsa
noted the need for improved communication strategies during student transitmrselfcontained
placements. Although special education programming and support were not considered areas of focus in
thisphase of the e vi e w, parents often referenced dispar.i
academic progress followgnthe transition from the regular classroom andAmsource Support
placementto selfcontained placements. Parents attributed these variances to the differing levels of
support inherent to each placement type, and perceived issues regarding the devetommen
implementation of student IEPs.

Alignment with the Ministry of Education Guidelines

Through stakeholder feedback andiatdepthexamination ot h e b mathwagsdt s evidentthat
H D S Bspesialeducation practices astrondy alignedwith Ministry regulations and policiesgarding
the In-School Team process and assessmédesitification and placemenof exceptional students
programplanning,andstudentransitiors. Most notaby, Ministry guidelineshaveinformed
1 the rigorous proceduraframeworkthat lendsitself to a comprehensivemultidisciplinary and
inclusive problem solvingrocess
1 Area IPR@s prioritized consideratioa of regular classroomplacementthrough in-depth
evaluationof student profiles, assessment resaftdstudenineeds
1 thecategories of exceptionalitiesd associated definitions;
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1 the range of placemeaptionsavailable across exceptionaligesd
1 the smooth,efficient and timely mannein which students transition into special education
programs and/or services

A key area in which stakeholdezgpresse@ need fothe HDSB to maximize alignment with Ministry
guidelines involves examiningnd reducingperceived inequities among exceptionalities, particularly
with respect to early identification praz#is.Other areas for consideration,@sveyeddy stakeholders
include: greater consistencgcross the system wittihe distribution and awareness of téorking
Togetherdocument improved messaging to parents regardihgir participation in meetingsand
improved parenand staffunderstanding of the IPRC decisiorakingprocessincluding the rationale

for prioritizing the regular classroom during placement decisions

Procedures and Placements in Neighbouring School Boards

Through the compilation @nanalysis of elementary special education referral and identification
procedures implemented the HDSB and dur neighbouringschool boards of interest, it is clear that
both similarities and variations exist. Whilecallaborativeteam approach to prabh solving is a
common thread among school boards, some use multidisciplinariefiedtresponse teanand others
include second leveksponse teams when further consultation is requiDedng the identification
processthe categories of exceptiontes and associated definitionsed by all school boards were
consistent with thosissued by the MinistrylLike the HDSB, lhreeof thefour boards conduct system
wide screening for Giftedness, which may then lead to an individual cognitive assegssseagsment
criteria used to determine eligibility for Gifted identification differs slightly in each board. As directed
by the Ministry, all school boards have established IPRCs to determine identification and placement of
exceptional studentgndwithin each boardhe level ofIPRCs differ, ranging from Schodio Board
based IPRCs.

Although the range of placement options available across school boards remains consistent with those
regulated by the Ministry of Education, placement variations exissacschool boards, grade levels,
and exceptionaiiés. Given that all boards strive to meet the learning needs of their student pogulation
thesevariations are not sur@ng. While Resourcesupport is availabléhroughout the elementary grades
and acras the three exceptionalities in eachool boardthe provision of special education classes and
programs differ byxceptionality angjrade level. Most notablyhe HDSBandtwo neighbouring school
boardsoffer students with Learning Disabilitisglf-contained placement optionsdinning inthe junior
gradesoneboardprovides suchplacementstartingin primary gradesand one school board does not
offer seltcontained placement¥he HDSBand one neighbouring school boarffiers selfcontained
placenent options foGifted students throughout the elementary grades, whniézotherboards provide
theseoptionsbeginning in grade 5.
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CONCLUSION

A review of the Halton District School Biaralr d 0 s
placement pathways identified a variety of procedural strengths, challenges and opportunities for
i mprovement. An examination of the boardds cur |

a comprehensive understanding of the proceduredeaetl of participation in programs and services
available for students with Autism, Learning Disabilities and Giftedness. Key stakeholder feedback
addressed the degree of implementation, and perceived factors that may facilitate or impede procedural
operdions. A frame of reference provided by the Ministry of Education provided a means of confirming
HDSB6s procedur al al i g n manadthe explotation of reeighb@ueny sckioel g u
boards enabled a comparative analysis of similarities dfeftafices in practice.

Review findings identified a variety of factors that contribute to the fidelity, efficiency and effectiveness

in which students with exceptionalities navigate through the elementary referral, identification and
placement pathways. Through a comprehensive review of the procedural components, assessment of
Ministry expectations, and the reported perceptions of parents, staff and SEAC represgibiatolear

that the success of the special education pathwagsyely due to:

1. alogicaland rigorougramework that promotes objective perspectives and follows
procedural standargds

2. a multidisciplinaryand collaborative team approach;

a comprehensive problem solving process involvitagoughexaminatiorof stud e nt s 6
strengths and needs;

the extent to which kschool administration understand and value the problem solving process;
theexpertisepassion andedication demonstrated by SERTS, IPLs and other support staff;

the ongoing responsive and supportiature of SERTS;

high level ofparental inclu®n and respect during teabased discussions and decisions;
frequency of Area IPRC meetings

quick transitionprocesses for students entergaif-contained placementand

10. Ministry directions that guidthe planning and implementation of systende procedures
and processes.

w

© 00N aA

Phase Iof this reviewidentified smilar strengthgelated toresponsive services, the multidisciplinary
teambased approach, the supportive scHmded model, and skilled anédicated staffLove &
Favaro, 2017)

Alongsidefactors that contribute to the success of the special education pathveays|llengeselating

to the manner in which procedures and processes are implenfeotied. throughout the review were
various chlengesidentified by stakeholderas beinglargely related tdhe degree ofconsistencyin
which procedures and processes were implemented betsamols andthroughout the system.
Although not a focus of Phase but of equalimportarce to stakeholdetschallengesegarding the
fidelity and effectiveness of programmirand services were also highlighteSpecifically, thee
challengesreflect: (1) homeschool communication, (2) student assessment, (3) identification, (4)
placementoptions (5) professioal development, (6) support in the classroom, and (7) Individual
Education PlansSimilar to this phase of the reviewhase lidentified challenges regarding primary
screening and assessment practiceplementation of criteriaidentification, placemen options and
services and supports provided in the classrflawe & Favaro, 2017)
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In conclusion, e collective findings and subsequent recommendations are based on the evidence
acquired throughout this review, and are provided with the intent t@ duidre decisions regarding
procedures and processes that students, paaedtstaff encounter aementargtudentsaccesspecial
education programs and services in the Halton District School Bbasdcanticipated that thisllowing
recommendatias) coupled with the action steps prowevill work to further enhance the fidelity,
consistency, efficiency, and effectiveness of the referral, identification and placement pathways.

RECOMMENDATIONS

The followingeightrecommendationgrovide suggeg&ins and action steps for improving asgedtthe
elementaryreferral, identification and placemepathways forthe provision ofspecial education
programs and serviceShe recommendatioraddress the challenges identified throughout the review
andarenot presented in any particular order of priority.

1. Develop a Special Education Communication Plan
Assemble a Special Education Student Services Work Team to develop a comprehensive online
ElementarySpecial EducatiotnformationVideo for parents and canunity members. The Work
Team should collaborate with the Communications Department to strategize the development,
implementation, and dissemination of this video. The information video should include the following
six sections:

a) Navigating the Special Edation Website

b) Working Togetheresource for parents
3 Purpose of the resource
3 High level review of its contents

c) IPRC Process
3 Purpose of the Committee
3 Decisionmaking process anationak

d) Parent Involvement
3 How parents can be involved, provide infegdback
3 Parent6s rights and expectations of parent
3 Key staff parents can contact (classroom teacher, EA, SERT, principal)
3 Standard meetings and timelines (meeting typeschool Team, SRT, IPRCs, and member
participation)

e) Individual Education Plan
3 Purpose
3 Developmeni who is involved, how parents can contribute, time frame, process of
development
3 Contents and definitions (accommodations, modifications, goals, strategies, transiti@cplan
3 Process of implementation in the classroom

f) Placement, @pport and Service Options
3 Range of special education placement options available
3 Details regarding each placement type
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2. Improve information sharing and communication among staff.
Within schools, leadership teams should continue to encourage and syggaottnities foongoing
information sharingcommunication and collaboration among educator teams responsible for students
receiving special education suppartd.,classroom teachers, SERTs and E&ds}nsure:
3 essential student information (needsgemisgths, concerns, goals, strategies, etcdigsussed
duringIn-School Team, SRT, IPRCaseconferencesandparent discussionand
3 important details, decisions and plans discussed in these key meetings are shatednwith
memberavho workcloselywith therespective students

3. Use the Grade 4 screening assessment results to build learner profiles.
Upon receipt of CCAT7 results, Grade 4 classroom teachers, in collaboration with other support staff,
should review assessment results for each studéntive intent to develop student and class profiles,
inform instructional programming, and flag students whose results may suggest learning profiles
associated with other exceptionalities.
Teaching staff should:
3 review all assessment scoreserbal, nmverbal, quantitative; and composite scpres
3 review individual student CCAT results in tandem with other formativedssummative
assessment results; and
3 discuss the necessity of presenting flagged students3oHool Team and/or SRT for
further discussn.
Student Services should:
3 establish a protocol fachool stafto follow when exploring CCA7 results thamay
demonstrate challenges in cognitive functioning among stuydsamds
3 establish criteria for assessment results that warrant further opatesti

4. Review and revise identification andplacementcriteria for each exceptionality

During the time of this review, descriptions fpecialeducation classes and programs (selfitained

placements) were in the process of being revised. It is reemaed that the HDSB include the

following informationas part of this work:

Special Education Classes and Programs
3 revise the descriptions of existing elementgpgcial education classes and programs to

reflect current inclusion criteria, student pledi (learning, behavioural, sockamnotional),
learning goals and objectives, expectations of students, and exit criteria.

Internal Identification and Placement Criteria
3 clarify and document all criteria used in the decigwaking process during AréBRCs for
students seeking satbntained placements (e.g., assessment, inclusion, and exglusion

ExternalAssessment Sources
3 develop and document clear criteria that specify the types of acceptable external
assessments, assessment results (e.g., rangesints), and recommended age groups for
assessmentand
3 specify acceptable licensed/registered professionals who can provide diagnoses
(psychologists, OTs, PTs, general practitioners, SLPs, etc.)
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5. Simplify the identification process forResourceSupport placements.

For students of whom SRT is recommending special education classes or programs, continue to
present them to Area IPRCs for identification and placemiéat. students of whonBRT is
recommending Bsource Suppoptiacementspresent the to InSchool IPRGIf these students have

3 assessment results confirming an exceptionality,

3 authorization/support from relevant Student Services staff (i.e., Pegltlaational Consultant),

3 parent approval, and

3 school principal agreement.

It is antidpated that this change will streamline the process for student identification and placement,
reduce wait times for students, increase parental participation in meetings (increase accéssibility
schoolproximity, flexibility with meeting dates and times)nd reduce the workload for the Area
IPRCs.

6. Support primary students who demonstrate characteristics of Giftednesm their home schools
a. Throughout the primary grades, classroom teachegether withand SERTsand other support
staff should continugo build class learning profiles using observations, student assessments, and
parent feedback. During the profile exploration and development stages, school staff should:
3 flag students who demonstrate advanced learning skills and abilities;
3 develop and imlement strategies to further explore and understand the characteristics of these
studentsand
3 consider developing IEPs documenting strengths, needs, learning goals and supports for these
studentsprior to nominating them fqrossibleGifted identification.

b. For primarystudents who demonstratiearacteristics of Giftedness programming modehaybe
i mpl emented in the regul ar c¢dloagwithconsideratof fort h e
placement in a selfontained classTogether with ongoing &ferentiation of instruction and
assessmentlassroom teachers shoutdntinue towork closely with schoeland boarebased
support staff to
3 implement a range of programming optipns
3 develop IEPshat effectively addresstudentearning profiles;
3 explae the potential for an identification and placement in Resource Support or a self
contained class;
3 continue implementingevidencebased pedagogywith engaging, challenging, and self
directed learning opportunitieand
3 plan and implement extreurricular enrichment opportunities outside of the classroom that
build on studentdés interests, abilities, a

c. To sipport student profile explorationstudent IEPs, and systerwide Resource Support
programmingfor primary students demonstrating chateristics of Giftedness$iDSB should
continue tobuild capacity among primarteachersand support stafby providing ongoing
professional learning opportunitiépic areas of such initiatives should include but not be limited
to:

3 understanding intedctualGiftedness

3 characteristics of Giftedness

3 development and implementatiohlEPsfor Gifted studentsand
3 evidencebased pedagogy
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7. Continue providing learning opportunities for staff supporting primary students with Learning
Disabilities and Autism.
Continue to provide ongoing professional development opportunities for special education resource
support staff in order to further build capacity among primary classroom teatimpisment
professional learning initiatives that support:
3 sharingof knowledge, experience and strategies specific to understanding the learning needs of
primary students with Learning Disabilities and Autism;
3 evidencebased practices and interventions that support the development of early academic, social
and behaviouraskills;
3 principals ofUniversal Design for Learnin©Ontario Ministry of Education, 2013), differentiated
instruction, and instructia@i and assistive technology;
3 consistent and intensive instructional strategies that effectively address the needsndé stho
are struggling in the regular classroom, as well as those receiving support through resource and
withdrawal assistancand
3 development and implementation of IEPs for students k@#rning Disabilities and Autism.

It is anticipated that focudeearly and intensive support, coupled with the use of assistive technology,
will work to strengthen early skill development, increase independence, decrease the learning gap,
and improve the academic outcomes for these exceptional students.

8. Review and mprove the IEP development and implementation process.
Consider conducting a systemide review on the development and implementation of IEPs for
elementary students, particularly for those in Resource Support placements and for those-with non
identified IEPs. The review should examine:
3 procedures for developing IEPs;
3 information staff use to create and revise IEPs (e.g., formal assessment results and
recommendations, contributions from professional and support staff, parent suggestions);
3 the frequency awhich staff review and revise IEPs;
3 the quality of information provided on IEPs (i.e., extent to which strategies, accommodations,
modi fications and goals reflect the student ¢
3 the extent to which teachers implement IEPs in thesotomi i ncl udi ng t eache
knowledge of student IEPs, the feasibility of implementing IEPs in the regular classroom, the
frequency at which IEPs are implemented, and teacher attitudes towards studeatndEPSs
3 Thelevel ofconsistency in whickEPs are developed and implemented within schools and across
the system.
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APPENDIX A

Elementary Referral, Identification and Placement Details
for Neighbouring School Board S

Halton Catholic District School Board

(as of February 2018)

Elementary Referral, Identification and Placement Process

1 Problem solving by In-School Special Education Team

1 Board-based Special Education Support Team assists In-School Teams with problem solving, capacity building,
and supporting students and staff

{ Transdisciplinary Rounds (TDR) i Behaviour Analysts work with Special Education [:z{g)\=]s} =\ e8>
Support Team to build capacity in schools for students with complex needs

91 TDR meetings (once a month per Family of Schools) to set goals and strategies to
support In-School Teams with meeting student needs

9 Student is referred to school-based IPRC (for Resource Support), or Regional IPRC
(for Self-contained Class)

Approximately:

33,000 students
22,000 elementary students
55 schools

. . ) 46 elementary schools
T IPRC identifies student and determines placement

T Yearly review is conducted by school-based IPRC CATHOLIC | ¢P

Elementary Class Type Grades # Class Identification &
Special Education Placements Classes Size Placement
Resource Support Program
%
= ] regular class i ;
) Itinerant Support indirect, resource or K-8 MITISt.try SCh?g:Q%ased
< withdrawal support regulations
Resource Support Program
o {0
ZE
Z 3 regular class ini -
E(: 5(3 Itinerant Support indirect, resource or K-8 MITISt.try SCh?g:Q%ased
Yo withdrawal support regulations
&)
Resource Support Program
regular class . .
Itinerant Support indirect, resource or K-8 MITISt.try SCh?g:Q%ased
a withdrawal support regulauons
|_
% | Special Education Class
Self-contained Gifted class seIf_-c_ontam_ed 5-8 7 classes |25 students | Regional IPRC
partial integration

For a student to be considered eligible for gifted programming, his/her intellectual functioning must fall at or above the
98th percentile as indicated on an appropriate full-scale psycho-educational assessment or relevant sub-tests as
determined by the supervising psychologist or psychological associate.

Board-wide gifted screening (using the CCAT-7) occurs in grade 4 (stage 1). Students qualify for stage 2 testing based
on Grade 3 EQAO and Grade 4 CCAT-7 test scores. For students who meet the Gifted criteria in stagel, the WISC-V is
administered. Students who meet the Gifted criteria in stage 2 are presented to IPRC for identification and placement.
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Sources:

Halton Catholic District School Board. (2017). Special Education Annual Plan 2017. Retrieved from:
https://www.hcdsb.org/Programs/SpecialEducation/Documents/HCDSB%20Special%20Education%20Annual%20Plan.pdf

Halton Catholic District School Board. (Revised 2013). A Par ent 6s Gui de to Speci aiceseducat
Retrieved from:
https://www.hcdsb.org/Programs/SpecialEducation/Documents/A%20Parent's%20Guide%20t0%20Special%20Educatio
n%20Programs%20and%20Services.pdf
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Hamilton Wentworth District School Board
(as of February 2018)

Elementary Referral, Identification and Placement Process |

BOARD FACTS

Approximately:

49,500 students

35,100 elementary students
104 schools

89 elementary schools

1 Problem solving by School Resource Team

1 Assessment results indicate student meets criteria for exceptionality
1 Referral to In-School IPRC (for Resource Support)

1 Referral to System IPRC (for Special Education Class)

1 IPRC identifies student and determines placement

1 Yearly review is conducted by In-School IPRC

Elementary # Identification &

. - Class Type Grades Class Size
Special Education Placements yp Classes Placement
Resource Support Program
- regular class Ministry Must demonstrate need or
Itinerant Support indirect, resource or K-8 requlations have diagnosis
withdrawal support 9 In-School IPRC not required
> | Special Education Class
)
= 3 i P/J 5 classes | 6 students
= ASD Class self fclcljr_ltamed System IPRC
< ull-time N 5 classes | 6 students
Special Education Program
. L intensive . Application to Intensive
Social Communication wihdrawal | 58 | Llocation | CTOUPSIZ8 | support Services Team
9 support 1 day/wk Must have diagnosis
Resource Support Program
. Must meet criteria via
ltinerant Support .r%gul?r clasns 3-8 erlust_try formal assessment
Indirect suppo
0 PP reguiations In-School IPRC not required
O uw i -
A= Special Education Class
Zz d
= . - i 4-6 |7 students
EE 2 Comprehensive Class* seltf (I:prt1ta|r1tgd 12 students System IPRC
& partial integration 7-8 |13 students
=" Special Education Program
Application to
Centre for Success Program |6 week program| 5-7 |3 locations| 8 students [Centre for Success Committee
Must have a diagnosis
Resource Support Program
. . Must meet criteria via
Itinerant Support re(?ulzstlr CIaSSt 5.8 M'T'St_try formal assessment
i i i Inairect suppor
(via Special Assignment Teacher) pp regulations In-School IPRC not required
5 Special Education Class
— .
B Gifted + Class self-contained 6-8 2 15 System IPRC
D) full-time
Special Education Program
. . . 6-7 Must meet criteria via
9 Y per grade IPRC not required
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